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Learner's Record 



When you are ready, ask your instructor to review your assign- 
ments in Part I. These are to Include work done by children 
(if you have taught In the classroom). Your Instructor will 
fill out th i s form. 



Level! 

(For learners who have written plans, but who do not have a 
classroom or have not tried their plans in a classroom.) 



YES NO 

a. Learner has completed and passed two plans out 

of three, according to criteria. ... 

b. Learner has completed one follow-up plan. 

c. Learner has attended two-thirds of all workshops 
given in Part I (number depends on instructor 

--may be just one workshop). 

d. Learner has participated or observed (taking 

notes) In two-thirds of workshops attended. 

e-. Learner has completed two-thirds of self- 
assessment assignments. 



Leve III 

(For learners who try plans in 
from the unit. These learners 
as we II as Level II.) 



the classroom adapted directly 
are to be scored In Level 1 



a. Learner has tried out two plans out of three. 

b. Learner has tried out one follow-up plan. 

c. Children's work has been presented, showing 
use of at least two criteria in each plan. 



Leve I III 

(For learners who try out plans 
own examples with criteria from 
to be scored In Leve I'-— 1..,. a s well 



in the classroom, using their 
the unit. These learners are 
as Level III.) 



a. Learner has tried out two plans out of three, 
usingownexamples. 

b. Learner has tried out one follow-up plan, 
using own example. 

c. Children's work has been presented, showing 
use of at least two criteria in each plan. 
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Learner has passed Part I, according to criteria at YES^ NO 

1 eve 1(1,11, 111) 



If you have not passed according to criteria, go back and work 
through Part I again. Ask for help from another I earner, refer 
to the resource booklet, or try another unit. If you are 
willing, write your response to this direction. What do you 
like or not I i ke ? 
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ASSIGNMENT 11 Integration of Part I 

You have now completed the first 
part of this unit. 

Write about a moment you felt 
particularly good about, during 
t h i s pa rt of the unit. 



This assignment is not to be eval- 
uated by the instructor. It Is 
■designed for you to aid in "inte- 
^grating," if you are willing. 

Write about a moment you did 
nfot feel good about during this 
■ part of the unit. 



Go back to your se I f -a s se s smen t of 
Part I and see how your self-assess 
ment is the same as or different 
from when you started Part I. 

Look back at the definition you 



wrote on page 4. 

Do you want to keep, your defini- 
tion or do you want to make any 
changes? If you want to, make any 
chancjes, do so now on paqe 4. 
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Part II 




fantasy, movement, art,; integrated with 
pre-reading, reading, writing, oral language 
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PART II FANTASY, MOVEMENT, ART WITH PRE-READING, WRITING AND 
ORAL LANGUAGE 



"Every e 
tent i a I of 
to learning 
takes place 
each person 
she selects 
it is the a 
the oxperie 
mea n s of re 
of the e X p e 
that is I ea 



xper i ence has the po- 
produc i ng or I ead i ng 
Whether I ea rn i ng 
or not depends on what 
does with what he or 
from an experience, 
ct i V i t i es that f o I low 
nee that provide the 
organizing the elements 
rience into so me thing 
rn ed . ^ 



An experience that offers op- 
portunity for integration is one 
in which a child is given an op- 
portunity to have an experience 
in one medium (e.g., reading from 
any text or from a familiar phrase 
practicing skills in a workbook, 
or reading during free-reading 
time). To help a child expand 
and use this experience, let the 
child express what was important 
to him or her in another medium 
(fantasy, movement, or art, or 
expansion in a phonics lesson). 
Later, to further the process of 
integration (digestion or assimi- 
lation) if) still another medium, 
the child may tell or write a 
description of this artwork or 
his or her experience in doing 
it. This leads to storytelling, 
read i ng, wr i t i ng . 

if children have an opportu- 
nity to extend their reading les- 
son into other areas of the class- 
room, it may become more meaning- 
ful to them. Another possibility 
IS that new content may be better 
assimilated by letting children 
experience it in more than one 



medium. Varied repetition thus 
offers a new experience each time, 
Reading taught by itself may rob 
children of enriched experiences 
in the medium most familiar and 
most closely related to them. 
If children relate reading to 
fami I iar media, they may become 
more highly motivated to read. 

Other possibilities for experi- 
ences that offer opportunities for 
intecjration are those that begin 
with fantasy, movement, and art 
and a re integrated later with 
skills in pre-reading, reading 
writing, and oral language 
this section of the unit 
vnll be provided 
of p rogress i on , 



using t h i 



9'. 

n 

e X a m p I 
s type 



es 



Another way to integrate or 
assimilate mate rial is by telling 
or writing likes and dislikes and 
the reasons for them, as a way of 
beginning to evaluate w fi a t is im- 
portant. As children work in various 
media using the integrative process, 
they may be developing new skills 
in movement, art, language, reading, 
or writing, with the work in each 
medium being related to another 
medium. At the same time, they may 
have the opportunity to develop a 
more healthy self-concept. 



Expectations of the learner 



The r^econd part of the unit 
deals wiih fantasy and movement 
integrated with art, pre-roadinq. 



^Natividad DeAnda at National Follow Tkroiiah Workshop^ Sumter S C 
1971^^adapted from concept of ^^integrati-on" developed at InsUtlte' 
for Creattve and Artistic Development, Oakland, California. 
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reading, oral or written language. 
You vyill be expected to: 

a. Become acquainted with three 
criteria. 

b. 



c. Participate in one experi- 
ence similar to children's 
experience ("Bal loon 

Fa nta s y " ) . 

d. Plan a preparation for "Bal- 
loon Fantasy" for the class- 
room. 

e. Read descriptions of expe- 
riences for children. 

f. Modify a plan and try "Bal- 
loon Fantas.y" with children 
(if children are available).^ 

g. Plan, teach, and evaluate 
follow-up to "Balloon Fantasy" 
using three criteria.^ 

h. Present children's work (if 
children are available).^ 



Or: What is similar in their 
exper i ence? 

What is d i f f erent? 



In assessing a "responsive" edu- 
cational program, we look for 
evidence of the following in 
teaching language skills in an ' 
integrated way: 

Children have opportunity to: 
I . 

+ a , Integrate fantasy and movement 
with art, reading, oral or 
written language. 

Examp I e : 

Children have a fantasy 
of what animal they would 
like to be, then they move 
like their favorite animal, 
then draw a picture of them- 
selves moving like their 
animal, then tell or write 
about how they moved. 



Make a se I f -a sse ssment for initial self-assessment 

Pa rt II. 



Criteria 

Children have opportunity to: 

1. Integrate fantasy and movement 
with art, reading, oral or 
written language. 

2. Have simple focus to express 
themselves individually. 

3. Evaluate an experience for 
themselves (what did they like 
o r no t I i ke ? ) 



The following day, children 
make the sound their animal 
would make. They learn sym- 
bols for initial sounds they 
have mad e . 

They meet with a friend, make 
their sound to a friend, and 
have a friend guess what 
animal made that sound. 



-b. Language arts are taught 
separately. There is no 
work to help a child to 



"^Planning is for all learners. Trial of plans in an actual classroom 
and presentation of children's work are for more advanced learners 
only (Levels II and III). 
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assimilate skills or ex- 
periences. After a child 
finishes one activity he goes 
on to another unrelated one. 
There is no follow-up. 
There is no use of another 
med i urn 0 

Examp I e : 

Children move like their 
favorite animal and dance 
an animal circus together. 
When they are finished they 
go and look at books. 
OR: Children dance for 
exercise or draw and then 
go on to something else. 
Reading is not connected 
with other med i a . 



loons. V/hich ones do you 
like? What color are they? 
How many are there? How do 
they get filled with air? 
Draw the balloons and write 
about them. 

Teacher or teaching assistant 
gives focus so that all wo!M< 
is the same or is separaied 
from a child's own self- 
exp re ss i on . 

Example: 

Everyone make a balloon 
(or snowman or snowflake) 
that looks like the one in 
the book or like the teacher's 



Have a simple focus to express 
themselves Individually. 

Examp I e : 

Imagine you are a balloon. 
How would you move? Show how 
you would move. Draw your 
ba I I oon as it moved . 
OR: Talk or write about your- 
self walking in the rain. 
What happened as you walked? 

Teacher or teaching assistant 
■gives little or no focus. 

Examp I e : 

Tell a story about balloons. 
Write about balloons. Draw 
whatever you want. 

Teacher or teaching assis- 
tant gives many focuses or 
directions in a single 
lesson quickly. 

Example: 

Nereis a book about bal- 



+a . Evaluate an experience for 
themse Ives. 

Examp I e : 

Ask what is similar in tfieir 
experience and what is dif- 
ferent. (How is your- balloon 
the same as Peter's; how is 
it d i f f e ren t ? ) 



Ask what a child likes 
and doesn ' t I i ke in an 
experience. (What did you 
like about moving like a 
balloon; what didn't you 
I i ke? ) 



-b. Teacher or teaching assistant 
gives no opportunity for a 
child to say what he likes or 
doesn't like, or say what is 
similar in his ex[)erience (or 
picture or dct ion, etc . ) , oikJ 
what is different. At |-he 
end of an experience, chil- 
dren go on to a n o f h e r a c T I y - 
i ty w i thou t eva I uat i ng . 
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instructions for self-assessment 

Checking I terns 

1. Score in the same way as you 
did for the assessment on lis- 
tening (page 12). 

2. If you have a score of three, 
and do not want further exper- 
ience in the unit, write three 
plans for integration of fan- 
tasy movement with art, pre- 
reading, oral or written lan- 
guage, using a focus which in- 
cludes the three criteria. 

One of these plans must be a 



follow-up. Ask your instructor 
to assess to what extent you 
have met the three criteria in 
yourplans. 

I f you have a score of three 
and want to continue in the . 
unit, or if you have a score 
of less than three, read the 
examples that' follow, and go 
on with the training. 

The purpose of this section is 
to give you an opportunity to 
move from what is usually con- 
sidered standard practice (b) 
to a more r^esponsive practice 
(a) . 




There are three levels of 
achievement: 

Level I 

(Learner is abfe to plan a prep- 
aration lesson for "Balloon 
Fantasy," plan a 'nodification 
^or ''Balloon Fantasy" if he or 



she were going to try it, 
olan a follow-up lesion.) 



and 



Leve 111 

(Learner is able to plan and carry 
out a preparation lesson for "Bal- 
loon Fantasy," a modification of 
"Balloon Fantasy" for his or her 
classroon:, and a follow-up lesson.) 

Level I I 1 

(Learner is able to plan and carry 
out one of his or her own ex:impies 
of fantasy and movement integrated 
with art, pre-reading, oral or 
written language, with one fol low- 
up, using criteria in this section.) 



^Exj^eriences ^ concept ^ and ideas may be different^ but the process 
remains the same. There is a familiar pattern. (Experience — ^art—^ 
writing — "^reading.) The order of the progression may be changed^ but 
the elements remain the same. These experiences also follow the same 
progression as listening experiences--'! ookiiig ai the same pr cess from 
a different point of view, 

GO 

66 LEARNER'S GUIDE PART TWO 



ASSIGNMENT 12 Balloon Fantasy Workshop 



This workshop is for a group 
of three to eight learners. It 
should be completed before continu- 
ing with this unit. (Introductions 
and directions are to be read aloud 
by instructor or group leader.) 



Introduction to Balloon Fantasy 
Workshop 

One of the purposes of the 
Balloon Fantasy workshop is to 
illustrate the integrated use of 
movement and art with oral and 
written language, using the fan- 
tasy of a balloon. This is a model 
of a progression for any similar 
experience in integration of 
I anguage arts . 

A second purpose is to give you 
an opportunity to have an experience 
similar to one your children might 
have in your classroom, so that you 
may teach this and similar lessons 
with increased sensitivii-y, clarity, 
and understanding. 

A third purpose is to give you 
an opportunity to identify what 

^ specifjc language skills you used 

or what in. the lesson helped you 
to learn more about yourself. 
This may help you in forming your 
own examples later in your teaching. 

Fantasy ~ Exploration 



print. Finally, you will be asked 
to write about yo u-r- expe r i e nee or 
your drawing, and to share your 
work with a partner or with the 
group, if you choose to do so. 

(The following directions are to 
be given verbally by an instructor 
or group leader. They are to be 
read very slowly, pausing between 
each d i rect ion.) 

I am going to begin by asking you 
to use a very modified form of a 
theater technique which asks you 
to usse your fantasy. 



1. Close your eyes for a few mo- 
ments and think about a 

child in the playground 

or in the classroom or in 

the park with a balloon. 

Take three minutes to do this. 

If you are not willing 

to do this, you may choose to 
observe others and write what 
you see going on. 

2. Think about blowing up a bal- 
loon before you start to 

blow it up, think about how 

big you want it to be or 

how little Fantasize a 

child playing with your 

ba I loon. 



During the first part of the 
workshop you will be asked to have 
a fantasy about balloons. You 
will then be asked if you are will- 
ing to show your fantasy in move- 
ment or to observe others. During 
the next part, you will be asked 
to draw bal loons from fantasy and 
movement, using chalk and news- 



When you are ready open 

your eyes, very slowly 

Show with your arms or hands 

the size of your balloon 

If you are w i ! I i ng mo ve a bo u t 

the room with your balloon 

as much like the child in your 

fantasy as you can playing 

with your balloon. 
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4. If you don't want to move, look 
at the many different sizes and 
shapes of others. You may write 
your comments, if you have them. 

Art — Exploration ( f rom Fantasy and 
Movement Experience). 

1. Before talking, close your eyes 
again. What is the first color 
you think of for your balloon? 
Choose two other colors for 
other people's balloons. 

2. Choose two pieces of large con- 
struction paper of two different 
colors. 

5. Take three different colors of 
chalk you thought of. If there 
is no chalk of that color, 
choose a color most nearly like 
the one you thought of. 

4. Find a comfortable place to 
work with enough space for your 
paper (one paper on top of 

the othe r ) . 

5. Close your eyes if you are 
willing. If not, choose a 
place to focus your eyes. Look 
at the ceiling or at a vyall. 

Go back in memory to your fan- 



tasy of movement experience, or 
what you saw of others' experi- 
ences with their imaginary bal- 
loons. 

6. Explore your paper with your 
eyes closed. Feel the texture, 
size, limits. 

7. Explore your chalk--weight, 
size. 

8. Using the broad side of the 
chalk, draw the balloon in your 
fantasy as your child played 
with it--yours and those you 
have- observed--ba I loons of dif- 
ferent sizes and shapes. Keep 
your eyes closed if you are 
willing. If not, be aware that 
yours will be a different 
experience."^ 

9. Open your" eyes very slowly. 

10. Choose your favorite balloon in 
you r draw i ng . 

I I. On the other piece of construc- 
tion paper (using one chalk with 
your eyes closed) use the hand 
you don't usually write witii 
to draw an enlargement of your 
favorite ba I loon (as if you saw 
it under a microscope). 



"^Adults are asked to close their eyes during the art experience whereas 
children are not. The reason is that they may become closer to having 
an experience a child has in the classroom^ at that age. Another rea- 
son is that some adults may have been told they couldn't draw— they 
werenH ^^good enough. With eyes closed^ adults are more free to make 
mistakes without being demeaned. It lessens the chances of a person 
feeling he has to make something ''perfect (which he can't do with 
eyes closed^ because of loss of control). Results are often more 
pleasing. Some people^ however^ may still expect a perfect drawing 
and ^this technique may not help them. Some may not he willing to close 
their eyes. If this is so ^ allow the choice^ keeping in mind that the 
experience will be different . 
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Writing, Sharing, and Comparing 
Experiences in Fantasy, Movement, 
Art 

1o V/ri^e one or two brief state- 
ments about your picture or 
your experience. 



2. Share your writing and artwork 
with a partner. Talk about 
similarities and differences 

in your experiences. 

3. Put your favorite picture on 
the wall, if you are willing. 



4. Meet as a total group. 



5. Whoever is willing, point to 
your picture and read your 
writing. If you would like 
others' comments, ask no more 
than two. (If there are more 
than 15 in the workshop, do 
this part in two groups, to 
save time.) 



ASSIGNMENT 13 



Identification of Language and 
Healthy Self-Concept Skills 



This assignment is for you as 
an individual. It is for identi- 
fication of specific language 
skills that help to focus on ex- 
pressing yourself individually and 
provides an opportunity to learn 
more about yourself in "Balloon 
Fantasy" workshop, 

1. Write a list of specific lan- 
guage skills you identified in 
"Ba I I oon Fantasy o " 
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2. Write ways in which **Balloon 
Fantasy" helped you with a fo- 
cus to express yourself individ- 
ual ly and to learn more about 
you rse I f • 



3. Read the skills identified on 
the following pages. Write how 
you felt about some of your 
responses being similar to or 
different from the author's. 



Specific Language Skills identified 
in Balloon Fantasy^ 

Vocabulary, Oral Language, Oral 
Reading Skills 

1. Develop, expand, and enrich 
vocabulary through listening 
to others' descriptions of 
their fantasies, artwork. 

2. Develop background of experi- 
ence for work meanings. 



3. Identify what child observes 
in his own and others' pic- 
tures. 

4. Tell about events that actually 
happen to him. 

5. Identify words he knows, either 
those teacher has dictated from 
his descriptions or those he 
reads from his own writing. 

6 . Describe 

a. what he sees in ar^fwork. 



"^Correlated with skills identified in Language Experience in Reading^ 
Roach Van Allen^ Encyclopedia Britannica^ Center for Study of 
Evaluation^ 1970^ Chicago; and from Instructional Objectives 
Exchange ^ UCLA. 
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essential for storytelling 
a n d r e a (i i n g . 
b. size, space, shape, and 

color relationships in his 
own and others' movement 
and a rtwork. 

7. Discover that what can be imag- 
ined may be expressed as com- 
munication in movement, art, 
speech, writing, reading. 

Comprehens ion Skills 

1. Follow sequence of activities. 

2. Organize ideas and information. 

3 . Note details. 

4. Recall facts from past experi- 
ence. 

5. See relationships (one balloon 
in relationship to others). 



2. Develop coordination through 
art (hand-eye coordination for 
reading and writing). 

Integr^ation Skills 

Integrate movement experience in 
other media (art, language). 

Lessons to be developed and ex- 
tended from this one may deal with 
the following specific skills in 
reading: 

Word Recognition 

Phonetic Analysis: 
consonants, consonant blends, 
vowel s 

Si-ructural Analysis: 
plural nouns, compound words, 
contract ions, possess ives, word 
f a m i I i e s . 



Visual Discrimination Skills 

1. Recognize basic shape (circle). 

2. Recognize letter 0 (circle). 
Through discovery in his own 
artwork, he may begin to recog- 
nize that 0 is beginning of all 
letters based on circle (p,g,b, 
d, e tc . ) --S k i I 1 s to be developed 
from this I esson . 

3. Recognize and draw simple three- 
dimensional forms. 

4. Grasp concept of a circle by 
using movement and art experi- 
ence. 



Coord i na t i on Skills 

1. Develop coordination through 
movement. 



In the teaching of word recog- 
nition, it is important to use 
worlds the children have said or 
written about their experience. 
(See examples on pages 88-92.) 

Below is a list of specific lan- 
guage skills identified by a group 
of Fo I low Through program advisors 
after participating in "Balloon 
Fantasy*' at a national workshop 
in Fresno, California CMarch 1970), 



Listening 

Fol lowing directions 

D r a V/ i n g 

Coloring 

Writing 

Fa n t a sy 

Control of hand for drawing 
Capital i zat i on 
Punctuation 
Formation of an idea 
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Use of CO I or 
Verbal i zat I on 
Commun i cat i on 

Group interaction (personal 

interaction, individual inter- 
action) 

Motor skills (close eyes, use 

chalk or era yon) 
Color matching (large balloon 

same color one in smaller 

p i c t u r e ) 
Obse rv i ng 

Ability to discriminate size 
Internal izing a concept and 

reproducing it in pictures and 

words 
Thinking 
I mag i n i ng 

Experiencing (doing, dramatic 

play, walking, moving, drawing, 
laughing, writing) 

Read i ng 

Dramatics 

Enlargement of drawings 
Feeling 

Reca I I (something seen before) 
Pretending (to be someone else) 
Describing (what friends were 
doing) 

Recording (what was on paper by 
motor skills: making a picture; 
writing about it) 

I m i tat i ng 

I nter pr etat i on 

Ability to close eyes 

Ability to concentrate on ai reefed 
activity 

Ability to form a mental picture 

and expand it 
Ability to associate with other 

peop I e and laugh 
Product.ion (writing, drawing, 

d ra ma t i z i ng ) 



Comp re hen s I on 

Visual memo ry 

Visual imagery 

Spatial relations in three 
d i mens ions 

Some principles of science invol- 
ving the reaction of a balloon 
in relation to force of wind 

Knowledge of properties of 
h e I i um/a i r 

Translating memory of physical 
act to visual imagery 

Translating feeling to verbaliza- 
tion 

Translating verbalization (inter- 
nal) to symhols (writing) 
Ratio (enlargement) 
I thought. 
I d r e w ! 
I spoke. 
I I i st en ed . 
I d i scr i m i nated . 
I produced . 



Skills Identified in "Balloon 
Fantasy" The' ''ay Help You Focus 
on Expressirn ^ourself Individual I 
and Learn Sor:H;>vhing About Yourself 



1. Application of the concepts 
of "similar" and "differen t " 
to develop the child's ability 
to identify how he is similar 
to or different from others 
and his relationship to others* 
(Showing others the size of his 
bal loon in movement and art, 
observation of own balloon and 
sizes and shapes of others.) 



^These skills were identified in ^^Balloon Fantasy" workshop by 
Natividad DeAyida^ Far West Laboratory for Educational Research and 
Development ^ 19?'6. They help to contribute toward a more healthy 
self -concept . This is by no means a complete listj as this expe- 
rience is only one example. It is an introduction. If you are 
interested in learning more about-healthy self -concept ^ refer to 
the learning unit Helping Children Develop Healthy Self -Concepts . 
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. Awaronei;r. ond use of I Ikes and 
d i s I i kes . What a child 11 kes 
and di^slikes reflect h\^j values. 
By becominci clear about what he 
values, he will later be able to 
make better decisions on the 
basis of what is pleasing to 
him and what i s not . 
("Think of a balloon you'd like, 
a color you'd Iike--choose your 
favorite.") 

. Use of various senses to help 
tfie child become clearer about 
who he or she is by expression 
(kinesthetic--movement experi- 
ence; tac t i I e--f ee I i ng size of 
paper and chalk; observation-- 
of movement and artwork--own 
and others; memory--past exper- 
i e nee ) . 

, Use cf choices within limits to 
help the child develop concept 
of limits and what is possible 
within them. This will help the 
. child conceptualize that each 
person has limits to define who 
he is and what he can do. Making 
decisions about which alterna- 
tives to use" with in the limits 
enables the child to discover 
how he responds and what he 
can do, given certain limita- 
tions, 

(How does a child function if 

f given all colors of crayons, 
chclks, or paint, but is .limited 

three? He is given the choice 
of participating or observing 
to find what he gains or loses 
by making the choice.) 

Use of others as resources to 
help the child find out how 
others respond to him and what 
can be learned from looking for 
similarities and differences 



between himself and others. 
(Others' responses to movement, 
artwork. ) 

The fol lowing comments were 
made by several members of the 
Laboratory staff when they were 
asked to identify what in the 
"Balloon Fantasy" experience 
gave thern an opportunity to 
express themselves individually 
and learn something about them- 
selves. 



"Closing your eyes enables you 
to relax and get into it easily." 
(Jean Mon roe ) 

"There is an opportunity to fan- 
i'asize and interpret your own 
feelings. .....interpret my feel- 
ings to myse'l f . " 
(Margaret Robinson) 

"There is a choice to not do--not 
pa rtici pate- -observe instead--and 
we could stick with that choice." 
(Jean Monroe and Margaret Robinson) 

"It was nice because I did it with 
my eyes closed. 1 would have been 

afraid otherwise I hadn't 

drawn since I was in grade school 

....and I can't draw " 

(During the workshop, Jean Mon roe 
suggested Joanne mat her picture 
and hang it up, to see how she 
could draw and find out something 
about herself by t h e 'r ea c t i o n s 
that others gave and how she felt 
about their reactions.) After the 
workshop, Joanne reported that 
when she got back to work she was 
able to decipher and read her 
boss's notes very quickly, where- 
as before she had spent a greai' 
deal of time and could not under- 
stand them.^ (JoanneWalker) 



'Use of foaus^ such ao given in ''Balloon Fantasy^'' often promotes 
tn^s ki72d of clarity. 



67 



LEAF^NER'S GUIDE PART TWO 73 



ERIC 



"Sharing of fantdsies." (group) 

"Obsorvation of artwork--comparlng 
similarities and differences." 
(Rosemary De La Torre) 

"I like to dravy, and some people 
have told me that my drawings are 
good. I am particular about de- 
tails; In this I could close my 
eyes and I let my hand go where 
I wanted. If my paper had been 
larger I would have gone on and 
on."^ (Rosemary De La Torre) 

Suggested preliminary experiences 
to /'Balloon Fantasy" 

Thef olio wing suggestions will 
prepare a child for the experience 
of a "Bal loon Fantasy" as wel I as 
any similar experience in language. 



1 . One to two weeks before teach- ; 
Ing "Balloon Fantasy," ask the; 
children to experiment In the . 
yard or in the classroom with 
a'ctua ! balloons, so that each 
child has had the experience of: 
blowing up a balloon and playing 
with It before having a fantasy- 
movement-art experience. Once 
an experience is common to all , 
children, they will have a basis 
for communication and will be 
able to compare similarities, and 
differences of their experience 
in fantasy, movement, art. 

2. Two or three times a week, ask 
fhe children to close their 
eyes and remember or Imagine 
various events, or objects, and 
talk about what they imagine. 
In that way they will get used; 
to the experience of closing 




'^Working within limits of paper. 

'^'^Suggestions from Jean Monroe^ Far West Laboratory. 

G8 
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their eyes and sharing fanta- 
sies. This prepares them for 
concentrating on or selecting 
one item of Interest from the 
many that surround them all day. 



Give chll.dren opportunities to 
close their eyes and draw quickly 
and then slowly to more fully 
use their various senses other 
than 5 i ght ."^ 



ASSIGNMENT 14 



Prepa rat I on 
Fantasy" 



Plans for "Ba I I oon 



Write two plans that will hel 
prepare children for "Balloon 
Fantasy** (page 83).^^ If you do 
not have a classroom, write a pi 
you would I Ike 'to carry out If 
you had one. 

Plan 1 



Include 
will say an 
dO; and wha 
need. Try 
t I V e for th 
wantto par 
plans in th 
learners on 
or not you 
whether you 
go on. 



I n you r plans what you 
:J do, what children will 
t ma te r i a I s yo u will 
to provide an alterna- 
ose children who do not 
t i c i pa te . Try these 
e classroom (for advanced 
ly) and decide whether 
need more preparation or 
r children are ready to 



/^Suggestions from Jean Monroe^ Far P/est Laboratory . 

^'^Suggestions from Flora Weggeland^ program advisor^ Salt Lake City. 

'^**Befer to the resource booklet if you would like additional ideas 
for plans. 
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Evaluation of Assignment 14, Plan 1 



— - Preparation 



Fill out your Learner portion of 
this sheet before giving to in- 
structor with your plan at the 
end of Pa rt II. 



To Be Filled Out by the Learner 



Criteria the learner thinks were 
used i n the plan (Part 1 ! ) 


Criteria the learner thinks we re 
not used in the plan (Part M) 


To 3e Filled Out Dy the Instructor 


Criteria the instructor thinks 
were used in the plan (Part 11) 


Criteria the instructor thinks 
were not used in the plan (Part 
» 1 ) 



!n case of disagreement, ask the 
instructor to clarify and make 
suggestions for how to meet 
criteria. 



Instructor checK here if learner 
used at least two criteria from 
Part II in th i s p ;t a n . 
YESD NOQ 
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Plan 2 
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Evaluation of Assignment 14, Plan 2 — 



Preparation 



Fill out your learner portion of 
this shee"f before giving +0 in- 
structor with your plan at the end 
of Part I I . 



To Be Filled Out by the Learner 



Criteria the 
used in the p 



ea rner th i nks were 
an ( Pa rt II) 



Criteria the learner thinks were 
not used in the plan (Part 11) 



To Be Pilled Out by The Instructor 



Criteria the 
were used in 



instructor thinks 
the plan (Part II) 



Criteria the instructor thinks 
were not used in the plan 
(Part I I ) 



In case of disagreement, ask the 
instructor to clarify and make 
suggestions for how to meet 
c r i te r i a . 



Instructor check here if learn.er 
used at least two criteria from 
Part II in this plan. Criteria I 
and 2 must be included. 
YES □ NO □ •• 
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ASSIGNMENT 15 



Read the ^'Ba I I oon Fantasy" as the 
author has modified it for 
children. 



!• Read the following discussion 
and the "Balloon Fantasy" Les- 
son Plan (page 84) which has 
been adapted for use with chil- 
dren 3-8 years old, ■ 

2, Read the progress ion for further 
develop me nt. 




1 liKrJ 
(T 



-7^ 



The "Bal loon Fantasy" is a' guide- 
I i ne , a ta ke-o f f point, a mode I , 
an example for any similar experi- 
ence in language in various parts 
of the clas s room . 

The progression from fantasy to 
movement to art to language (spoken, 
written, road) is appropriate for a 
child- in preschool, kindergarten, 
first, second, or third grade. 
This progression is based on a 
process of integrations and ex- 
pansion. A child may take what he 
has learned in one medium (movement) 
and integrate what he has learned 
in another medium (art) and further 
expand what he has learned in still 
another medium (oral or written 
language). 

Words collected from experiences 
such as this one may be put Into 
books with drawings. They are 
resource material for new sen-- ' 
tences and stories throughout the 
year. 
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A lesson plan for a ''BaHoon Fantasy'' 
experience for 3-d year olds 

Mot er i a I s 
Poster paint: 

A wide range of colors. (This 
gives you an opportunity to find 
out which colors children choose 
most often as their preference. 
Large kindergarten chalk may be 
•jsed Instead of paint. If you 
use chalk, ask the children to 
use the broad side, so they may 
experience simplicity and space. 
If chalk, is not availabJe, peel 
the paper off large crayons and 
let them use the flat side of the 
crayons. Flat crayons are avail- 
able from your local school supply 
wholesaler or from Milton Bradley 
Co. Many children do not like 



broken crayons for regular use. 
You may want to keep a special 
box of peeled and old crayons in 
the c I a s sr oom . ) 

Brushes: 

One-inch wide and wider brushes 
are appro priate for young children 
to express their movement experi- 
ence in a rt . 

Newsprint or construction paper: 

18" by 24" or I arger. Ch i I dren 
need large paper to express their' 
movement experience in art. 

Time: 

About 45 minutes for all three 
activities: movement, art, and 
first part of language experience. 
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Grou p size: 

No more than 18 children. If space 
is limited, take six children at a 
time, perhaps on different days. 

I nstruct ions : 

These i nstruct i on s are to be "read 
aloud to children (except for those 
in parentheses). Allow three to 
five minutes for imagining a bal- 
loon before movement directions. 
Give instructions very slowly, 
pausing between each one. 

Progression from Fantasy to Movement 



( 3-8 year olds) 

1. Find a space on the floor that 
is a space just for you--a spe- 
cial place. Close your eyes 
and imagine a balloon. 

2. Imagine that you are a balloon, 
an unblown-up balloon. 

3. Blow up your imaginary balloon 
in slow motion. Blow it up 

to a size you would like it 
to be. 

4. Open your eyos and move around 
the roorii, ^,3 If you were your 
balloon, taking care to move 
in a spac-r that doesn't touch 
anot he r . ba |{ oon . If you choose 
not to move, you may look at 
the others as if you were in 
the audience. (Ask each child, 
one at a time, to tell how his 
or her balloon moved.) 

5. Pop your balloon. What happened 
.to you r body? 

6. (Choose one child who looks 
willing and ask him to blow up 

. his imaginary balloon. Ask 
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another child to pretend to pop 
-him, pretending that he has a 
tiny pin, to a vo i d hitting.) 

7. (Divide the group in half--half 
as balloons blowing up, half as 
poppers. Watch their bodies, 
and I isten for sounds that they 
make. Then change g roups.) 

8. Pretend you are walking with 
yo'j r ba I I oon . 

9. (Tell the group that they will 
be an audience while you ask 
several children to demonstrate 
how they moved . ) 

Progression from Art Experience 
to Language 

Note: 

This activity helps the child in- 
tegrate his movement and art exper- 
ience with language, dictation, 
and reading so he may begin to use 
and appreciate his own descrip- 
tions (essential for storytelling 
and writing). It also helps the 
child begin to recognize and 
describe shapes, colors, and size 
relationships. Give these instruc- 
tions slowly to children. 



( 4-6 yea r olds) 

1. Close your eyes and remember 
what you did the day before 
(or perhaps that afternoon, 
if you prefer ) . 

2. How did you move? What did it 
feel I i ke to blow you rse I f up 
like a balloon? " What did it 
feel like to be popped? What 
did your body do ? 

3. Find your picture and c hobse 
a friend with whom you would 
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I i ke to 
Tell yo 
p i ctu re 
go unde 
write o 
each sa 
You may 
says on 
(We hav 
like ve 
what t h 
them, a 
parents 



share you 
u r friend 

On a st 
rneath eac 
ne stateme 
y s about h 
want to p 
a Languag 
e found th 
ry much 
ey say, 
nd send 
. ) 



to 
re 
a 



r picture, 
about your 
rip that w i I I- 
h picture, 
nt of what 
is p i c tu re . 
ut what each 
e f^4a st e r card, 
at children 

have me type 
ad it back to 
copy to the i r 



(7-8 yea r olds) 

Virite what your experience was 
like as you imagined your balloon, 
moved, and drew. Or write what 
you like and don't like about your 
picture. 

4. (Read some of the children's 
responses back to them. Or 
save them and read them back 
a nothe r day.) 

5. (Put i"he paintings up on the 
wall, with writings below. 

I f you do not get around to 
each child for his dictation, 
do it at another time, when you 
are not feeling pushed or push- 
ing the child.) 



( 3-5 year olds) 

(The next day or so, after the 
paintings or drawings are up, 
read the children's statements 
about their pictures to them. 
Or he I p them to read their own 
statements. Ask them what 
shapes they see, what colors. 
Some of them may be able to 
recognize that one color over 
another produces a different 
color. Some may be able to 
make comparisons between 
sizes.) 



( 5-6 year olds) 

Some may want to go on and expand 
this lesson in another medium 
(chalk for exam-ple), and perhaps- 
some would like to write for them 
selves what they have said and 
d ictated to you . 



(7-8 year olds) 

Some may write a story about them 
selves and i'heir balloon, under- 
lining descriptive words. 



Fol low-Up for Further Development 
and Integration of Balloon 
Fantasy. 

Materials for Follow-up 

1. Drawings of balloons placed 
in a class boo k . 

2. Descriptions of dr^awihgs typed 
on a primary typewriter and 
placed in the book of draw- 
ings, withcopies for each 
child and/or his parents. 

3. Audiotape of descriptions 
dictated by children and read 
by teacher onto tape, with in- 
structions for further lan- 
guage experience. 

4. Key words from the children's 
descriptions written on index 
cards for each child to keep 
in his "work envelope" or re- 
corded on Language Master 
cards. (The words kept on 
cards in a child's envelope 
will be the basis for his 
words in his written and oral 
language for future storiei:.) 

5. Photographs taken of childrei^. 
during "Balloon Fantasy" or 

fol I OW-UD. 
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6. Descriptions dictated or writ- 
ten by children as a response 
to viewing their photographs. 



Description and suggestions for 
follow-up to "Balloon Fantasy" 



Here are suggestions for fur- 
ther developing and expanding ma- 
terials the children produce durinc 
their initial experience of "Bal- 
loon Fantasy," 

Drawings in a Class Book — Descrip- 
tions of Drawings 



(4-8 year olds) 

I placed the children's drawings 
in a class book and typed their 
descriptions on a primary type- 
writer. Then I placed them in a 
book of drawings or paintings, 
opposite the artwork. These brief 
descriptions can be put into the 
book without being typed if you 
prefer, or if your time is limited, 
I have always enjoyed sending home 
a copy of children's descriptions, 
both individual and group work, 
to parents. This gives parents 
the opportunity to share in your 
and the children's pride. I find 
that parents ha ve re spend ed with 
warmth and enthusiasm. They have 
become moreMnv co in the school 
program and her j-^frred their 
support. I a I . vj enjoy giving chil- 
dren a printer; copy of their own 
work. This class'book is a model 
for similar class books — a refer- 
ence book of drawings with words-- 
the beginning of the children's 
own I i br a r y . 



book for stories they write. They 
may look up words and spellirgs 
during the year. (I tried out 
"Bal loon Fantasy" as a demonstra- 
tion co-teacher at Ralph Hawley 
School, Emeryville, Calif., i.n 
Peggy Lawrence's kindergarten. 
After the movement, art, dictation 
experience, I returned to the class 
with a treasured book I had made, 
containing dra wings and decrip- 
tions by the children. Two or 
three children who had partici- 
pated in the dictation clustered 
around me with pleasure and ex- 
citement. I sat with three chil- 
dren and we began to go through 
the boo k--caref u I I y, slowly, 
appreciating each page, each de- 
scription of a picture. These 
children recognized their own and 
others' drawings. Spontaneously 
they went to the other five chil- 
dren who had participated in the 
dictation. I read to them what 
I had heard them say with my co- 
teacher. ) 



( 7-8 year olds) 

For children this age, ask them to 
read to one anot he r--e i ther what 
you have written or what they have 
written themselves. 



Audiotape of Descriptions 

I to Id Chi Idren that I had 
prepared a tape for them to listen 
to — their own descriptions that 
I read onto tape. I handed each 
of them a copy of his own descrin- 
tion. The following is a sample 
script: 



( 6-8 yea r olds) 
Children may use this reference 



(4-6 yea r o I ds ) 

Dear Children in Mrs. Law- 
rence's class in kindergarten: 
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I am going to read to you your 
poems about your balloons 
which you drew with chalk 
after dancing like balloons. 
While you said your words my 
teacher friend. Miss Lade wig, 
wrote down what you said. 
Your words were poems for us. 
So I typed them for you. 

From, 

Mrs . B i estman 



That's my cat 

A cat balloon. 

Has a face on it. 

That ' s my cat 

On a c i rc u s balloon. 

Gregory 



5. This is a balloon trail. 

Lor r i 



This is a cow ba I I oon 

A cow ba I I oon 

and feet 

and hair 

tv/b I i tt I e feet 

his ears. 

This is a head. 

I sc ratched him. 



6. That looks like a spider 
except go back and 
ma ke the eyes . 

D ianna 



Billy 



It is a cat ball oon . 
It I ooks I i ke a rabbit, 
with no eyes. 
A b I i nd ca t, 
a ghost. 

Dar I a 



7. A monster 

who. is scary 
and dark. 



Z i na 



It'.s a sun balloon. 
A spider 
I i ke t hat , 

This is the thing coming 
to bust it. 

Shannon 



( 5-7 yea r olds) 



Turn back the tape and listen 
again. This time hold your paper 
in front of you and put your fin- 
ger on each word as I read It to 
you. When your poem is finished 
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or your 
or teach- 
c hoose 



being read, you may listen to the 
other poems or you may write your 
favorite word on a card or on a 
paper and draw a new picture of 
your word. You may make up a new 
story and tell it to your teacher 
or to a friend, or write about 
what it was like to hear your poem 
being read. You may want to make 
a copy of your poem in your own 
writing on another piece of paper. 
You may want to read your poem to 
a friend or your teacher, 
mother. Ask your teacher 
i ng ass i stant to help you 
which of these to do. 



Key Words- Word Cards 



(5-7 yea r olds) 

Children who had finished listening 
to the audiotape returned for fur- 
ther instructions. I had written 
important or key words and one sen- 
tence on 3" X 5" cards for each 
child. These words came from the 
descriptions the children had 
dictated. I placed these words in 



6. Lorri— "bal loon.' 
a ba I I oon . " 



"This is 



envelopes with the child's name 

following a re 



the outside. The 
some examp lest 



on 



1. Gregory — "cat" on an index 
card. "That's my cat" on a 
paper strip. 



2. Bi 

ba 



y--"cow, 
oon . " 



"This is a 



cow 



3. Daria~"cat," "balloon," 



"ghost 



"It's a cat." 



4. Shannon — "sun." "It' 



s a 



sun. 



5. Dianna--"spider." 
spider." 



"That's a 



7. Zina--"a," "Is," "and," 
"who," "scary,", "dark," 
"monster." "A monster is 
sea ry , " 



Further Suggest ions 



( 5-7 year olds) 

. You may ask a child for his 
favorite word in his descrip- 
tion and write that word for 
him. 

. You may want to use one child'* 
word as part of a lesson and 
ask him and others to act out 
the words. Children love to 
have the teacher use their own 
words in lesson plans made for 
the group. Their interest is 
aroused and they feel they 
have made a major contribution. 

Kindergarten and first-grade 
teachers or teaching assistants 
may want to give some of their 
students just one word on a 
card. They may give other chil 
dren on various levels several 
words arranged In different 
ways to form new sentences or 
parts of sentences. An exam- 
ple follows: 

Zina's poem, (no. 7) "A mon- 
ster who is scary and dark" — 
I wrote these words on separate 
cards. A child may take the 
words out of an envelope and 
arrange the cards In many 
different ways, new sentences, 
new combinations, variations-- 
"Who is scary and dark? A 
monster is. Is a monster dark?, 
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Scary and dark. Scary is dark, 
Scary monster is who?" 



( 5-7 yea r olds) 



•Children ma 
a re in t he i. 
need review 
method w h i c 
f u I . I f a 
word, he pu 
bank en ve I o 
it back by 
er read the 
he repeats 
a picture o 
writes the 



y forget words that 
r envelopes and 

I have used one 
h I find d e I I g ht- 
child forgets a 
ts it into a word 
pe a nd may earn 
having the teach- 

word to him; then 
the word, and draws 
f that word, and 
wo rd . 



(7-8 year olds) 

Second and third graders may 
use words in envelopes as take- 
off points for creative writ- 
ing and stories. They may 
write a response for "How does 



your balloon move on the page?" 
or "If you were that balloon, 
how would you move?" or "Imag- 
ine you are the balloon taking 
a trip through the air on your 
'page. What happens to you on 
your trip?" or "Imagine you 
are the balloon and there is 
a string from you to a child. 
What happens to you?" Giving 
a child a strong focus for 
writing from his own experi- 
ence helps a child to produce 
lively creative writing. It 
helps the resistant child who 
says, "I don^t know what to 
■write about," An instruction 
such as "Write about rain" or 
"Write about balloons" is too 
br oad for many children. 



(6-8 year olds) 

f. You may read "The Red Balloon" 
or show the mov i e of "The Red 
Balloon" and ask the children 




M 




Barbara Shaw, director, teacher. Parent-Child Development 
Center, Oakland, Calif. 
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to make up a story of what 
they wou I d do f P they had a 
balloon which followed them. 



Use of Photographs 



C 3-5 year olds) 

At times I have taken photo- 
graphs, or asked a volunteer 
to take photographs, during 
an experience such as ^'Balloon 
Fantasy" or a f o I !dw-up. I ask 
the children to say what they 
are doing in the photographs, 
^nd I take a few words of 
dictation as I hear the chil- 
dren describing their photo- 
graphs. 



C 5-7 year olds) 

Words that children use to 
describe their photographs 
may be added to their word- 
card en ve I opes . 

They may draw pictures of them- 
selves as they remembered the 
situation and compare their 
pictures with photographs — 
what is the same as in photo- 
graphs, what is different? 



(6-8 



year olds) 




Older children may write their 
own description. Children 
love to see themselves. "They 
may help others to describe 
and label facial expressions. 
Al I this is a part of finding 
out more about the self 




fvom: Florence Robinson^ director, 
Parent-Child Development 
Center, Oakland, Calif. 
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ASSIGNMENT 16^ 



After worksliop experience and 
after reading '^Balloon Fantasy" 
for children and various examples 
of follow-up, plan and try the 
initial "Balloon Fantasy" in your 
cl assroom.-^"^ Give yourself a 
v/eek to try it with three or four 
different groupso 

Write what changes (modifi- 
cations) you will make here if 
any. 

(If you need more help with 
ideas of how others have written 



and used th.is assignment, refer 
to the resource booklet.) If 
you do no-^- have a classroom, 
write wh5t you would do for this 
assignr.i;nt if you had one. 



Flan3 are fov all learners. Trial in classroom is for advanced 
learnei-s only. Refer to the resource booklet for additional ideas 
for plans^^ if you would like. 

'^If you are a Level III learner^ write a plan of vour own^ rather 
than modifying ''Balloon Fantasy. " Use your own ^example of 
fantasy^ movement^ art, integrated with reading, oval or written 
7.anguage. Write your plan in the space provided on this page, 
and iizdicate you are a Level III learner. 
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After you try your plan in 
the classroom write or tell 
into the tape recorder tr>tv 
following (for your own eval- 
uation, not for assessment by 
I n st ructor ) : 



How was this experience 
similar to experiences 
have tried before? How 
each group you tried it w i rh 
tihe same? 



b. How was this experience 
different from experiences 
.you have tried before? How 
was each group you tried it 
with d i f f erent? 



If you were to try i+ again, 
or a similar experience, 
what would you change? 



2. Make a booklet containing 
children's drawings and 
descriptions. 
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Evaluation of Assignment 16, Plan 1 — for you as an individual 



Fill out your learner portion of 
this sheet before giving to In- 
structor with you plan at the end 
of Part I I . 



To Be Filled Out by the Learner 



Criteria the learner thinks were 
used in the plan (Part 1. 1) 



Criteria 
not used 



the learner 
in the plan 



thinks were 
(Part II) 



ro 3e Fillec Out by the Instructor 



Criteria the instructor thinks 
were used in the Plan (Part II) 



(Criteria the instructor thinks 
were not used In the plan 
(Part II) 



In case of disagreement, ask the I nstructor" check here if learner 

instructor to clarify and make used at least two criteria from 

suggestions for how to meet Part II in this plan. 

^^'^^^r]a. YFSQ ' NO □ 
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ASSIGNMENT 17 



!• Choose one example of follow- 
up to "Balloon Fantasy" that 
involves an activity in read- 
ing readiness or reading (or 
talking into a tape recorder). 
Give yourself one to two weeks 
to try your follow-up. Try 
it. with only a few children. 



as a sample, if you would 
like. You need not try with 
whole class. Trying in class- 
room is for advanced learners 
only. If you have no class- 
room, write what you would 
plan if you had one. 



2, Wrire a plan with steps you 
will use, using three cri- 
teria. 
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3. (for advanced learners only-- 
Lcve I 5 II and I II ) ^ 
After teaching your plan, 
ivrite (or speak Into a tape 
recorder) a description of 
what you did and what each 



of the children said, made, 
or did during the lesson. 
Keep a copy of child re n^s 
words and/or work. Your in- 
structor will review this 
wo r k . 



4, V/hat specific language skills 
did you present? 



What soecific focus did you 
give to children so that they 
had the opportunity to ex-- 
press themselves and to learn 
something about themselves? 



louv folloW'-uv may be taken directly from the guide or you may 
develop your own. If you are Level III learner^ write your 
fcllo'O-up to the plan you wrote for Assignment 15, 

6 i 
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Evaluation of Assignment 17, Follow-up Plan 



Fill out your learner portion of 
this sheet before giving to in- 
structor with your plan at the 
en d of Pa rt I I . 



To Be Filled Out by the Learner 



Criteria the learner thinks were 
used in the plan (Part II) 



Criteria the learner thinks were 
not used in the plan (Part II) 



To Be Filled Out by the Instructor 



Criteria the 
were used in 



i n st r ucto r thinks 
the p Ian (Part I I ) 



Criteria the instructor thinks 
were not used in the plan 
(Part I I ) 



.In case of d i sagr-..; jr.ient, ask the 
instructor to clarify and make 
suggestions for how to meet cri- 
teria , i f w i I I i ng . 



Instructor check here if learner 
used at least two criteria from 
Pa rt II in this plan. 
YESD MoD 
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Learner's Record - Part II 



When you are ready, ask your instructor to review your assign- 
ments in Part II, These are to incli.!de work done by children 
(if you have taught in the classroom). Your instructor will 
fill out this form and return it to you. 

Le ve I I 

(For learners who have written plans, butwho do not have a 
classroom or have not tried their plans in a classroom.) 

\. 

a. Learner has completed and passed one preparation YES NO 
plan out of two, using criteria from Part II. 

b. Learner has completed and passed plan for 
modifying "Balloon Fantasy," using criteria 

from Part II, 

c. Learner has completed and passed one plan for 

follow-up. 

d. Learner has attended two-thirds of all workshops 
given in Part I (number depends on instructor 

--may be just one workshop). 

e. Learner has pa rt i c i pa-t.©irf^ o r observed (taking 

notes) in two-thirds of workshops attended. 

^f. Learner has completed two-thirds of self- 

^" assessment assignments, ' 

Level II 

(For learners who try plans inthe c!assroom adapted directly 
from the unit. These learners are to be scored in Level I as 
we i I a s Leve I II.) 

Learner has tried one plan out of two 

preparation plans. ; 

b. Ke ^rner has tried one modification of "Balloon 



Fantasy , " 

c. Learner has tried one follow-up. plan. 

Children's work has been presented, showing use 
of at least two criteria in each plan. 



d 



Leve I III 
(For learn F, rs 
own examp I es, 
are to scored 



who try out p 
with criteria 
in Level I as 



ans in the classroom, 
from the unit. These 
well as Level Ml.)' 



using their 
I earners 



EKLC 



Learner has tried one plan, using own example 
of fantasy and movement integrated with art, 
reading, oral or written language. 
Learner has tried one fol low-up plan, using ' 
own example. 

Children's work has been presented, showing 
useof at least two criteria in each plan. 
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Learner has passed Part II, using criteria at Levels I, II, III. 



if you have not passed using criteria from Part II, go back and 
work through Part II again. Ask for help from another learner 
refer to the resource booklet, or try another unit. I f- you are 
willing, write your response to this direction. 
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ASSIGNMENT 18' Credit for completing Part II 



You have now completed Part II of 
this unit. 



Write two statements of what you 
knew before working with this 
pa rt of the un 1 1 , 

1 . 



Write two statements of what 
you learned that was new In 
this part of the unit. 



2. 



Go back to your self-assessment 
of Part II and see how your self- 
assessment is the same as or dif- 
ferent from when you started Part . . 
I I , page 64 . 

"^This assignment is for your own integration. It will not be eval- 
uated by the instructor o 
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Part III 




memory of past experience integrated 
witli art, reading, oral or written language; 
"Book of Children and Their Families" 
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PART III Memory of Past Experience integrated with Art, Pre-Reading, Oral 
or Written Language ^ 



The thi rd part of the unit 
•:ieals with memory of past experi- 
ence integrated with art, pre- 
reading, reading, oral or written 
language. The learner is expected 
to: 

^. Become acquainted with one 
a -J cl i i- i o n a I c r i 1* e r i o n . 

2. Make j se I f -a s s e s smen t . 

. ^'articipate in one experience 
similar to children's experi- 
•-^nco ("Book of Children and 
Their fam i I i e s" ) . 

4, Read des ^"iptions of experi- 
ence for child ren . 

.5. Modify a plan and try "Book 
of Children and Their Fami- 
lies" wi th ch i I drcn (if ch i I - 
d ren a re available).^ 

6. Plan, teach and evaluate 
follow-UD to "Book of Children 
and- Their Families," using 
one new c r i i" e rM o n and 2 and 

3 f rom Part 11.^ 

7, Present children's work (if 
children are available).^ 



Criterion 



Children have opportunity to: 

1. Integrate memory o^ past ex- 
perience with art, reading, 
ora I or wr i tten 1 anguaqe. 



Criteria for Part II - 2 and 3 
are also included in this section 

2. Have a simple focus to express 
fhemselves individually. 

3. Evaluate an experience for^.. 
themse I ves, 

initial self-assessment 

In assessing a "responsive" 
educational program, we look for 
evidence of the folIcv;ing in 
teaching language skills in an 
i n t eg ra ted way : 



1 . 

+a. Children have an opportunity 
to integrate memory of a 
past e >: p e r i e n c e with art", 
reading, oral or written 
I a n g u a g e . 

E X a rn p I e : 

Children think about a momen i 
tPiey have liked at school 
during the morning activi- 
ties. Then they think about 
a moment they did not like. 
After telling each moment, 
the teacher asks them to 
drav; a picture of themselves 
at a moment they I iked or 
did not like. Then the teach 
er writes, or the cr.ildren 
write themse. Ives, what they 
were doing at that moment „ 
They show their picture and 
read f h e i r w 1 1 i n g (or have 



'^Plans cu>e for all learners. Trial of plana an actual jtaGSPOcn-! 
and presentation of children ^ s work are for a^/vanced learner.) onl'j. 
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it rojcl) in a sma I I group, 
each taking a turn, if they 
are willing. (These memories 
may be of past experiences, 
long in the past- -when chil- 
dren were bahies, or specific 
•|" i rn e s at home or school 
during the day or week o(* 
year , ) 



-b. Language art5 are taught 

separately. There are no ex- 
periences to help a child re- 
cal I his past experience in 
order to use what he may have 
lei'rned from that experience. 
The teacher or teaching assis- 
tant may occasionally ask a 
child to remember a situation 
and talk about it, but this 
.is never followed up in 
anot he r med I um . 



Instructions for Self-Assessment 



Check i ng I tems 

I. Score in the same way as you 
did for the assessment on 
listening and fantasy and 
movement (Parts I and 1 I )^,.'- 



2. If you have a score of one 

and do not want further expe- 
rience in the unit, write two 
plans for using memory of a 
past experience Integra ted with 
art, reading, oral or written 
1-^nguage, The second plan 
must be a follow-up of the 
first. Ask you r i nstructor 
to assess to what e >: t e n t you 



have met the one criterion in 
Part I I I (and 2 and 3 of Part 
II). 



3. If you have a score of one and 
want to continue in the unit 
or if you have no score, read 
the examples that fol low and 
go on with the training. 

4. The purpose of this section 
is to give you an oppori' unity 
to move from what is usually 
considered standard" practice 
(b) to a more "responsive" 
practice ( a ) . 

There are three levels of 
ach I evement : 

l.Learner is able to plan 
modification of "Book of 
Children and Their Families" 
and a fol low- up of that 
plan. 

II.Learner is able to plan and 
carry out a modification of 
"Book of Children and Their 
Families" 'i or his/her class- 
room and a follow-up lesson. 

111. Learner is able to plan and 
carry out one of his/her own 
examp I es of use of memory of 
p:ist experience integrated 
with art, pre-reading, reading, 
oi^al or wri+tcn language, with 
one fol low- up, using criteria 
in this part of the nr\\ f (as 
we I 1 as 2 and 3 in Part 11). 
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ASSIGNMENT 19 Children and Their Families Workshop 



I'M wo r k ' . hop is f o r- a q ro up of 
t ! • r e e 1' o e i (.\ h ^ t r a c h e f \. or t e a c fi i n 9 
I t a nt . I t ohu j I d be comp I eted 
before goincj on t'o the no/^ dssign- 
fnent-s. I n t r od uc ^ 1 on and directions 
'j""'- to be road -^jluud by instructor 
Of nroup I ead..M- . 

Introduction to Children and Their 
Families Workshop* 

The pijrpose!> *" f' h i 5 workbhop 
••'1^'^"^ : Ti i I a r to t-.} two previous 
ones in giving you an opportunity 
to have an experience similar to 
one your children might have and 
to illustrate the integrated use 
o^ memory or past experience with 
art a n d / o r w rM t i n y and oral I a n - 
g*.}a\}e. There is a particular 
empnasis placed on integration 
of home with school oxoerlence-- 
wort<ing toward development oP a 
he^'+hy self -concept while devel- 
oping language skills. 

In this workshop you will be 
asked to participate in an expe- 
rience in which you have an op- 
portunity to use your memory and 
observation of the pa st -- yo u r se I f , 
Deople you live with, events yo'j 
live with, and events you have 
liked. You will then be asked 
to integrate by writing a descrip- 
tion of what you thought about. 
Tnis writing is to be for your- 
self, in a way which is most 
natural for yov to speak, without 
focus on grammar or spel 1 inq or 
S'^ntence structur e. You wi 1 i 
be given a choice of s h a r i n e with 
a D a r t n e r , your i" h oughts o r y o ,j r 



wril'Ing, with a focus on what 
you learn about one anotfier, or 
f Kj V i n g an a 1 1' o r n a t i v e assignment* 
if you choose not to share. 
There will be a discussion o f 
appropriate follow-ups to this 
lesson, for children in y o u r 
c I u s s room . 

This worksho|.) Is a modification 
o f o n e for c fi i I d r e n . A d u I t s are 
not asked to draw in this work- 
shop, whereas c h i I d r e n a r e , This 
rhango is due to the fact tliat an 
art worksfiop for adults dealing 
w i I [1 drawings of self and family 
would be a whole workshop in it- 
self. Another reason is that 
' : h i I d r e n u s u a I I v d r- a w rti o e easily 
t fi an a d tj I t s . 



I n st ru ct i on s 



The f o I I ow i n g i- n st r u c t i o n s are to 
L e given v o b a M y , one step a t 
a time, by the workshop leader 
to the participants. Participants 
are to carry out" instr^uctions. 
Pa u se between each direction. 



I. Close your eyes and take time 
to think about yoursei^ at a 

mofiien t you I i ked th i yea r 

W h 0 e were you? vi h a t were 

you doing? Were you alone 

o r w i t' I-) someone? T' e s c rM b e 

to yourself why you liked that 
m ov) o n t' . 



Mow tti i n k abou t |-r,e peop I e 
you I i V'^' w i t' [■) n o w o r ^ o u r 



''This u)orkshop adapted fporn a olaos lesson taucjht hij Javi^: Pc-'-'lvnan. 
Sae page ] J 9 • 

LFARMi fMr. f'Wl M}r nAfH" Tiflt'f r ] .] s 

o 
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faniily v^hen you wer-e d child.,* 
Choose one porr-.on you^d like 
to drtjv/ or write about today.*. 
Think -jbout thah person cit a 

mom I" 7ou likod What was 

^, 1 or <3 h o :d o i n g ? [Describe 

!o vour.elf why you liked that 
p f r' o n d t thai' rno m e n 1' . 



Wr i t i ng 

K Write a description of yourself 
at a moment you I iked, and 
why you liked that* moment, 
so that someone e I cc^uld 
picture you at, tlv^: momr?nf. 



2 . Write a description of the 

person you chose, at a moment 
you I iked, and of- why you I iked 
that moment . 
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From what you have written, 
choose three words that are 
most important to you. 



Note : 

Make your writing as close as 
possible to the way you usually 
speak. The focus here is not on 
grammar or spelling. It is writ- 
ing for yourself and it is im- 
portant for you to not share it 
if you want to keep it private. 



4. 



V/rite these words on index 
cards to keep in an envelope 
for you rse I f , 



Sharing--Oral Language 



I. Choose a partner and read your 
writing to one another, if 
you are willing. If you choose 
not to, write what the experi- 
ence of not sharing was I ike 
for you . 



2. Meet as a total group. Each 
person tell two things he or she 
learned about his partner from 
listening to his writing. Ask 
your partner first if he or she 
is willing to have you tell. 

3. Discuss what you (iked in the' 
experience. What didn't you 



I i ke? 



f)7 
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Think about a follow-up to 
this lesson that would be 
appropriate for your class 
for p re-read i ng . 



Make a group list of your 
suggestions for follov/--up. 
This list may be a resource 
to you in plann.ing future 
lessons. 
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Fo I I ow~U p 



Think about a follow-up to 
this lesson that would be 
appropriate for your class 
for p re-read i ng . 



Make a group list of your 
suggestions for f o I low-up. 
This list may be a resource 
to you in plann.ing future 
lessons. 
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ASSIGNMENT 20 ^^A Book of Children and Their Families" 



Read the example to find what, 
is siffiilar to the Balloon 
Fantasy" example. 

A Book about Children's Families 
and Themselves 



Purpose 

to give children the opportunity 
to expresG feelings and ideas 
about themselves and their fami- 
lies through their artwork, 
to give children the opportunity 
to integrate their home life and 
5choo I I i f e . 
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I he f o II o w i n g example,, w r i 1 1 n 
hv Jane Pechman, a secdnd-r] rado 
tr^acher in Vallejo, Calif., is 
one ^hat uses an integrated pr--- 
g r e s s i o n in language e x p e t i e n c e 
(recall an experience from mernory-- 
art — oral languages-dictation or 
wr i t i ng--read i ng) . She has also 
used this lesson in kindergarten. 
It may be used with three- and 
four-year olds with slight adapta- 
tions (e.g., speaking instead of 
writing). Be sure to use large 
crayons and paper for artwork and 
allow children to hold the crayons 
fn their fists for drawing. The 
previous workshop was adapted from 
these examples. 



EKLC 



to 1 1 e V e I o p e X' p a n d , and enrich 
each child's vocabulary related 
to his or her v;o r k . 



Lesson Plan 

These instructions to be read 
aloud 'l"o children. Allow ihree 
minutes' time for "thinking" be- 
fore giving art directions. 

F i rst Day 

.1. Think of yourself at a time 
you liked this year. Draw 
a picture of how you looked 
at that t ime. 

2. Whei) you are finished drawing 
your picture, te I I me how you 
look in '['he^ picture. (Teacher 
takes diet a't ion, or older chil- 
dren write.) 

5. Child chooses one word for 
V/ o r d b o X . 



(4-8 year o Ids) 

Five children came over to a 
table in a corner of the room. 
I asked them to think of themselves 
at a moment in time that they 
liked this year and to draw a 
picture of how they looked at that 
time. I asked them to use as much 
of the paper as they felt comfort- 
able using so that they might give 
themselves permission to use body 
movement in their drawings. 



( 5-6 year olds) 

One of the most striking things 
I remember from this lesson is 
thaf all the children were willing 
to use movement and space in their 
pictures, and I had never seen 
them do that before. Perhaps 
they did it because I incfuded 
the special direction of using 
as much space as they were com- 
fortable with, which enabled them 
to use their larger muscles to 
the extent they needed. Also, 
when I asked them to tell me how 
they looked in the pictures, I 
remember their speaking spon- 
taneously--telling the most im- 
portant parts of the pictures for 
them. After I finished taking 
dictation they chose one word for 
their word boxe s . 



(7-8 year olds) 

Children in second or third 
q r a d e may w r i 1* e their own 
descriptions of pictures. 

( 4-8 yea r olds) 

I was delighted with thechil- 
dren's responses. I told them 
afier they had finished that I 
planned to make individual books 
out of the pictures and the next 
pictures were going- to be of the 
people they lived with. 



*Word boxes or envelopes are containers for words or symbols chil- 
dren have chosen that they want to read or write. It is ^important 
that these word boxe^ or envelopes he special and contain a number 
of words that a child knows and can integrate . As he accunnilates 
them^ he may learn to classify them. They should not be boxes of 
punishment words that children don^t know. Children may forget 
words or sounds. If this happens, refer to page 90 for suggestions. 
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Second Day (or however rnucfi longer 
i t t a k c s to c o rn }) I o f o p i c: t u r o s 
o I f <}m i I y nu)rn bo ri. ) 

These instructions are to be read 
aloud to children slowly, p a u s I n cj 
belwGon each ono. 



Think of the peop I e you live 
with. Choose one person you 
live with whom you^d like to 
draw today. Think 
rn o rr! e n i ' 
Draw a 
person 



person at a 
this yea r , 
of how that 
that t i me . 



about that 
you liked 
p i c t u r e 
looked at 



Tel I how that person looks in 
th--y p I ct u re . (I took down 
one statement from their 1 an- 
gijage--older children write.) 



3. After dictation, choose one 
word for your word box. 



nursery school and Md made a 
b I DC k bed in the block a re a and 
Mrn going i"o fall off." In the 
picture fie captured the blocks 
in the air with one of his legs 
in the air, too. Then he asked 
if he could do another picture. 
I asked him whom in his family 
he wanted to draw. He told me 
he wa n ted to draw his mother. 
Again he came back smiling and 
said, "This is my mother, the 
time vyhen she was working in the 
garden in Boston and her friend 
came to help and I had lots of 
friends ihen." These directions 
helped the child to i n t e g r a i" e 
his pasi" experience with his pres- 
ent one, so that he was able to 
include fiimself and be included in 
a new goup, which is so difficult 
at first. 



integration of Children's Bool<s 
about themselves 



4, Finish up by asking children 
to draw the rest of the people 
in their families, one a day. 



Purpose 

to help c fi i I d r e n integrate their 
artwork by sharing it with a group 



The next day I gave i'he same 
lesson plan to the remaining five 
children from my language-arts 
group. One child, new to the 
class, had moved from Boston to 
San Francisco to Berkeley and 
had not participated or inter- 
acted with any of the other chil- 
dren or teachers for the first 
two weeks he had been there. He 
was very shy and scared. I gave 
hirn the lesson and he went off 
to do his picture. He came back 
to me with a del ighted look on 
his face and said, "Well, now 
what?" I asked him to tell me 
what he was doing in the picture. 
"Well, it was the time I was in 



to help children develop listen- 
ing and oral langauge skills by 
pari'icipaiing in a group sharing. 

to offer o p p o r i- u n i t y for children 
to take pride in whaf they have 
accomp I i shed • 

Lesson PI an 

1. Give children a book along 
with one dictated statement 
about a picture in the book. 

2. Ask children i*o take a few 
minutes and look through the 
book. 

3 . Ask them i" o choose one picture 
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theyUl like ^o shar'o with the 
y r o ij p , 



V^e all 
close "logo 
books and 
wasn't eno 
i hem . Eve 
other to t 
to see the 
children t 
them that 
r oom-~t hat 
move back 



sal' on the floor very 
I'her^ I handed out the 
rea I i zed that there 
ug h room to I ook a t 
ryone was pushing each 
ry to get enough room 

books. I asked the 
o "freeze"^ and told 
there wasn't enough 

everyone needed to 
to make room for others, 



I s e i' up the s i* r u c t u r e for* 
G h n r i n g - - k 0 e p i n g in m i n d t h a 1 
when children or adulis share 
their work, they need protection 
as to the number of comments they 
get about their work from class 
members. This protection is im- 
portant so that: they won't mis- 
use comments (thus putting them- 
selves down); they may avoid being 
"upstaged" by members of the audi- 
ence when showing their pictures; 
and they won't miss useful com- 
ments because of hearing too many 



/ 




4 years 



o 



from: Florence Robinson^ director^ teacher . Parent-Chi Id 
Development Center ^ Oakland ^ Calif* 



"^''Freeze" is taken from movement or theatre games. Teacher asks 
children to move in a 'specific way and then stop or "freeze^' 
wherever they are, (Children move in slow motion. Suddenly 
teacher says^ "Freeze" and all children stop on the spot and 
appreciate whatever position they are in. If a teacher tries 
this with children firsts she may use it for just such purpose 
as Jane Pechman did^ in the example above.) 
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. ..f- '*>n. ) tirno/ T[..is r f u ct u r o 
•i f: ■} b I i- '\ c h I I '.I r 0 n f' o d e v G I o [) 
I i : t e n i n } skill'.;.. 

E r\ c h child s h o vj e d -one p i c t u r e 
at time; If tr,e c h i I d n . we re 
willing, M-ey re:.jd the story or 
sen te n c e t h a f we •■ I w i t h 1" h e i r 
pichi.jres. If the/ coulo noi' read, 
I WDM I d road I" he vtory If tfiey 
a'or,^:-!. If other children had a 
reGp':;>fi^->r> they wanted i-o make 
a b o I ) ■{• t h o picture 3 child was 
showiri:), they were to raise thei^^ 
h-:^nd:.;. If the person showing the 
Di-.'f^ro wanted lo find out other 
? h i I d r e n * o r e s p o n s e s , he would 
call on only the people he wanted 
iO fio::;r from, Tnen each person 
who showed his picture chose t[ie 
n o ;< t [jer 'S: n to s h a r e . 

The -'r-tructure worked beauti- 
ful! y - -c h i I d r e n asking .for feed- 
back, taking turns, choosing the 
next Derson to read. Alrr,ost 
everyone remember-ed not to blurt 
out feedback but waited until 
called on. 

Until t fi a t point I had never 
S9er\ those children so interested 
in each other's work, so wiliina 
to listen and take turns. I 
think it worked so well because 
each c [i i I d was clear from the 
beginning of the sessions that 
he would get a chance to share 
his work with the rest of the 
or )up, 

I used this stnjcture for shar- 



i n Q () i c 1 1 1 r e 5 and w r i i i n vj s f o r 
t he re s i' o i the y e a r , ^ 

Mote : 

It is extremely i rn p o r' f a n t t h a t 
you d o not make comme n I' s about 
children's drawings of themselves 
or their famities, but rather 
ask children to make their own 
comments only if they are willing. 
This gives children an opportunity 
to 'lUVire yet sti I I protects their 
need for privacy. 

Commen t s f r om the t each e r -o r teach 
i n g assistant, such as '*You forgot 
to put on the arms," or "He has^no 
ears or feet," are inappropriate 
and rnay be demeaning. The child 
-na y have left out pa rts and em- 
phasized others for his own par- 
ticular reasons that need not 
be pried inio, A te'^^cher who 
asks a child to alter or add onto 
his drawing u n s the risk of 
h a V i n g t h e child do something 
for t' h e teacher rather than for 
himself. He may also lose his 
own s e I f - e X p r ' ■ . s ( o fi and put on 
a "phony" one for someone else. 
Me may also feel that his drawing 
isn't "right" or "good enough" 
fort he teacher. 

It is important that teachers and 
teaching assistants simply listen 
to what children say about them- 
selves and family, rather than 
make comments that may invade 
children's privacy or make judg- 
ments about what children "should" 
.:)r "should not" do or feel. 



"^''This kind of * show and tell* has all of the positive characteris- 
tics and none of the negative^ in which all children sit while one 
brags.'' (Glen Nimnioht) . "In the negative ' show- and tell' there is 
no commitment from the audience. There is no plaifback to the 
actor. " (M. Biestman) 
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4 years 

from: Florence Robinson^ director ^ teacher. Parent-Child 
Development Center^ Oakland, Calif. 
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Follow-up to "Children and Their Families"^ 



i'ro.jf OBv. I on 
Ck i I I s-Wor-d 



l o !j pec i f i c Rocj d i nq 
Recogn \ [ i on 



Wor ;.l F :.ifn i I i es 
Phcmo^j rams 
Rhym i ng 

Initial Consonant:-:, ond Word 
Endings 

(5-7 year olds) 

This example illustrates the 
teacning of reading skills and 
relates them directly to the 
child, his experience in dramatic 
play, and his understanding of 
the concept of family and ^elf 
(using the analogy of their own 
families to vyo r d families). 



Teach i n g 
mo re re I evan 
may thus be 
i n g 3 k i I I s vj 
and more de I 
the same t h i 
workbooks, o 
The teacher 
director of 
but c I ea r d i 
the t i me she 
an observer, 
g reat dea I a 
their f a m i I i 
them and the 
t l-ii s lesson. 



In this v;a y ma y be 
t for children. They 
willing to learn read- 
ith more understanding 
ight than learning 
ng through texts, 
r reading programs, 
takes the role of 
a play, giving minimal 
rec t i on s . Most of 
takes the. role of 
She may learn a 
bout child ren - nd 
es from observing 
i r Interaction in 



I' o r 



A group of seven to nine chil- 
dren ( i" e a c h e r " may include more 
c h i I' d r e n as o b i> e r v e r s , if n h e 
wo u I d like). 



Ma te rials: 

'">-4 large c:irds. One of the 
f o I I o w i n g is w r I t f e n on each c a r" d 
(op), (in), (at). 

.'3-4 large c a r" d s . One of the 
following is written on e a c.^ h card 
( p ) , ( m ) , (h) . 



I n s t r u c t I o ri s : 

(to be given by teacher or [-each- 
I n q assistant to children) 



Six children cfioose a family in 
which i h e y want to be the 
adults: Twc for the "op" family, 
two for the "In" family, and two 
for the "at" f am i I y--Mama. "op" 
and Papa "op''--or If not Mama, 
another adult--Auntie "op" or 
Grandmother "op "--if not Papa, 
another adult--Grandfather "op" 
or Uncle "op." (Gl^e'this 
choice because some parents may 
be divorced or dead or may have 
moved away. Each child needs 
to be given support for his 
concept of family, not" a 
stereotyped one that the teach- 
er t h i n k b s ii o u I d e >: i s t . I, e t 
the ch i I d ren choose . ) 



"^Adapted from "My Kindergarten" by Margot Biestman (to he copy- 
righted). Permission for use at Laboratory granted by author. Also 
from a learning unit^ "More Responsive Use of TextSj " rough drafts 
Far JrJest Laboratory ^ 1972. 
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! c\ L. I ) f- d Hi i I y t d k G t h e c a r" d o f 
I I's f am i I y ( "op" family, " i'n" 
f ami I y , " :.i t " family). They 
sit as two a d u I t •;:> p o r- family 
with Gome distance between 
pairs of adults. You may war)t 
I'D ask them to, construct a 
simple "family house" using 
chairs and a I a n k e t c o v e i n g 
for roo f . 

Each pair of "adults" announces 
who they are {e,(j^, Mama "in" 
and Uncle "in").' 

Three more chi Idren choose 
cards: p , rn , h . One will 
play the role of a child in 
each family. Each makes fhe 
sound of the letter on his 
card. 

Tell t fi e t h e e children they 
are to visit the three diffe- 
rent families. They. take their 
cards with them. V/hen one 
gets i'o a home, let him ask 
what will happen when he joins 
the family (e.g., "V/hat family 
lives here? "--"The 'op' family. 
Mm Grandpa 'op.' Who are 
you?"--" I f 1 join, I'll be 
'pop'"). 



"op" f am i I y? 



g. . What h a p [) e n s when " h " j o i n o t h e 
"op" f am i I y? 



10. What happens in a family where 
"p" makes a real family word 
and " h" and "m" are nonsense 
family words? i e .(.] . , "pin," 
"hin," "min"). 

I I. During this time, ask the 

chi Id r- en what has happened in 
each fa m ily. Write on chalk- 
board or on cards; "pop," 
"pin," etc., as the action 
occurs, or chi Id en may write 
these for themselves. 



I n teg rat ion : 
Reinforcement g a m e s ^ 

1. Ask each visiting child to 
write his letter and combine 
it with the families he visit- 
ed. Ask. families to write 
their family letters and who 
came to visit them. OR: 

2. Let- children or teacher fill 
out a ma tr i X : 



6. 


G i ve 


the children time to act 














out 


what happens in the "op" 




op 


i n 




at 




fam i 


!y with the addition of 














"p" 


to form "pop." Observe 










pat 




the 


spontaneous interaction. 


P 


pop 


P ' 


n 


7. 


tip II 


and "h" may visit in the 














same 


way, while " p" goes to 


m 


mop 


m i 


n 


ma t 




"in" 


family and "at " family. 














What 


happens i e a c: f i ? OR: 


h 


hop 


h i 


n 


hat 


8. 


What 


happens when "m" joins 













as a b rother with 



in the 



"^From workshop for Heads tart-Follow Through Program Advisors taught 
by Joanne linger^ 1972. Also from phonogram matrix games designed 
by Barry Barnes^ Maurice Lyons^ Far West Laboratory ^ 1970. 
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Ip uc] urn 



•j . A s k c h i I d r e n which word a r e 
n o n r. o n s e V W IH c 3 r o no I' ? 





ship 






cf. 


chip 


c huq 


chum 


Pl 




P 1 ug 


p 1 urn 




et 


at 


i I- 


1 


let 






r* 




rat 




s 






s i t 



4. Cf.wor "NiG matfMx wii-h l)lrtnk 
c: c) r tl r. and a g k c h i I d re n to 
cjuos s whd l- word^i ci re hiding. 



OR 



1. Ask children to talk dbout 
which combination of families 
thoy liked most and which they 
I i ked least. 

Art 

2. Ask them to draw a picture 
of themse I ves wi th fhe i r 

I etter . 

W r i I' i n g 

?. A3k them to tell about their 
picture or write their favors- 
it o word. 



1 \ 



".4 man 
A girl 
A man 
A gi r I 
A girl 
A man. " 

Tarn i A kers ^ 4 years . 

from: Mary Neqrete^ teacher, 
Calif. 




East CounLy Head Starl:^ Antioah^ 
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That's Mro . Littlemoon. 
Riahy (and poi?itG to. Riahavd) 
Noelle. " 

Shelly Gardner ^ 4 years. 

from: Mary Megrete^ teacher. 

East County Head Starts 
Antiochj Calif. 
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ASSIGNMENT 21 Similarities and Differences in "Balloon Fantasy" and 

"Children and Their Families" 

\ ( for y/ou i i» jn i nd I V I d ua I ) 



♦ v/rlte or speak Into a tape re- 
C'jrder v/hich elements are the 
• dme In "Book of Children and 
'^helr Families" as in "Balloon 
Fantasy." 



?. Wh irh ^re ^1 i ^ f erent? 



3. Red.: the list on the follovnng again to see if you can find the 

p-^rje. If you have listed three similar elements. You may have 

strr. iiar»tfes and one difference, listed simiLarities and dlfferen- 

go on tc the next assignment. ces the author didn't include, In 

If not, read over the examples which case, congratulate yourself 
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Similarities Between "Balloon 
Fantasy" and "Book of Children 
and Their Families" 



!• Children's own experience is 
used in a learning experience. 



a bout himself. 



6. .Specific pre-reading and read-, 
ing skills are taught from the 
child's experience, rather 
than f r om a text. 



2. There is a part in the lesson 

that every child can do — 7. Follow-up has continuity. 

children of various ages and 

abilities. 



3. There is a progression from one 
area of language to other 
areas of language. ("Bal loon 
Fantasy" is from fantasy to 
movement to art to writing or 
dictation to reading. "Book 

of Children's Families" 
is from recall of past experi- 
ence, to art, to writing or 
dictation^ to dramatic play 
to read ing.) 

4. Focus is provided so that each 
child has an opportunity to ex- 
press himself individually and 
personally, though instructions 
are given to total group. 



Differences Between "Balloon 
Fantasy" and "Book of Chi Idren 
and Their Families" 



I. Content for lesson is dif- 
ferent. ("Bal loon Fantasy" 
deals with concept of circle, 
relationship of child to space 
and other children. "Book of 
Children's Families" deals with 
children's relationships to 
members of their families, 
taking concept of a family and 
working with specific reading 
skills--word families.) 



2. Progression ii> slightly differ- 
5. Each child has an opportunity ent. ("Balloon Fantasy" c.^es 

to learn and discover more from past experience to art.) 
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ASSIGNMENT 22 Plan for "Book of Children and Their Families" in 

your classroom 



!• After reading the example of 
"Book of Children and Their 
Famines" write a plan for 
how you will modify It for 
your own classroom, or If you 
do not have one, write one for 
a classroom you would like to 
have . * 



2. Try your plan in your class- 
room. Give yourself one week. 
Try this with a small group 
if you do not want to try it 
with -the whole class. 



3. Keep a sample of children's 
work.** 



^Jf you are a Level III learner^ write your plan using your own ex- 
ample of memory of a past experience integrated with art^ reading^ 
oral or written language. If you need more space to write^ use 
another sheet of paper. 

'^^For m^ore advanced learners do 2^, 3^ 4^ 5. Refer to resource book 
let if you would like additional ideas for plans. 
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4. After trying the example, 

write or speak Into the tape 
recorder your own evaluation. 
How were the children's re- 
sponses to your lesson the 
same as before you worked with 
this unit?^ 



5. How were the children's, re- 
sponses different?^ 



*Fov move advanced learners do 2^ 3^ 4^ 5. Refer to resource book 
let if you would like additional ideas for -plans. 
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Evaluation of Assignment 22 



Fill out your learner portion of 
this sheet before giving to in- 
structor v/ith your plan at the end 
of Part III. 

To Be Fi I led Out by the Learner 



Criteria the learner thinks we re 
used In the plan (from Parts M . 
and I I I) 



Criteria 
not used 
M and I 



the learner 
in the plan 
I ) 



thinks we re 
( from Parts 



To Be Filled Out by the Instructor 



Criteria the instructor thinks 
were used In the plan (from Parts 
I I and III) 



Criteria the Instructor thinks 
were not used In the plan (from 
Parts II and III) 



In case of disagreement, ask the 
instructor to clarify and make 
suggestions for how to meet cri- 
teria, if willing. 



113 



Instructor check here if learner, 
used one criterion from Part III 
and at least one other^ criterion 
from Part II, 2 and 3 in this 
pi an. YESn NOO 
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ASSIGNMENT 23 Follow-up to "Children and Their Families 

1. Write a plan for a follow-up 
to "Book of Children's Fami- 
nes" and try It in your class- 
room for a period of one to 
two wee ks . ^ 



2. Try your plan in your class- 
room for a period of one to 
two weeks,^^ 



*If you are a Level III learner^ write your follow-up to your own 
example for Assignment 22o 

'^^For advanced learners only do 2^ 3^ 4. 
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3. Keep a sample of children's 
work. 



4. After trying t he f o I I ow-up , 
for your own evaluation: 



a. What did you like in your 
foil ow-up? 



b. What did you not like? 



c. What would you change next 
time? 
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Evaluation of Assignment 23 



Fill out your learner portion of 
this sheet before giving to in- 
structor with your plan at the end 
of Part III. 

To Be Fi I led Out by the Learner 



Criteria the learner thinks were 
used in the plan (from Parts II 
and III)-. 



Criteria the learner thinks were 
not used in the plan (from Parts 
I I and I I I ) o 



To Be Filled Out by the Instructor 



Criteria the instructor thinks 
were usee in the plan (from Parts 
I I and III). 



Criteria the instructor thinks 
were not used in the plan (from 
Parts I I and III) 



In case of disagreement, ask the 
instructor to clarify and make 
suggestions for how criteria can 
be met , i f w i I I i ng . 



Instructor check here if learner 
used one criterion from Part III 
and at least one other criterion 
from Part II, 2 and 3 in this 
plan. YESn MO^ 



i 1 0 
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Learner's Record — Part III 



When you are ready, ask your instructor to review your assign- 
ments in Part III. These are also to include work done by 
children (if you have taught in the classroom). Your 
instructor will fill out this form. 



Level! 

(For learners who have written plans, but who do not have a 
classroom or have not tried rheir plans in a classroom.) 



YES NO 

a. Learner has completed and passed, using criteria 

from Parts I I and I I I . 

b. Learner has completed and passed one follow-up 

plan. 

c. Learner has attended two-thirds of all workshops 
given in Part III (number depends on instructor 

--may be just one workshop). , 

d. Learner has participated, or observed (taking 

notes) in two-thirds of workshops attended. 

e. Learner has completed two-thirds of self- 
assessment assignments. 



the classroom adapted directly 
are to be scored in Level I as 



Leve I I I 

(For learners who try plans in 
from the unit. These learners 
well as Level II.) 



a. Learner has tried one plan, 

b. ' Learner has tried one follow-up plan. 

c. Children's work has been presented, showing use 
of at least two criteria in each plan. 



Leve I Ml 

(For lecrners who try plans in the classroom, using their own 
examples with cri.teria from the unit. These learners-are to 
be scored in Level I as well as Level III.) 



a. Learner has tried one plan, using own example. 

b. Learner has tried one follow-up plan, using own 
exa mp I e . 

c. Children's work has been presented, showing use 
of at least two criteria in each plan. 
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Learner has passed Part III, using criteria from Parts II and 
111, at Leve 1(1,11,111) 



If you have not passed using the criteria, go back and work 
through. Part III again. Ask for help from another learner, 
refer to the resource booklet, or . try another unit. If you 
are willing, write your response to this direction. What do 
you like about it? What don't you like? 



i 13 
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ASSIGNMENT 24 Celebrating and complaining about Part III 



YcMj have now completed Part III of 
the unit. 



Write two statements of what you 
have to celebrate for yourself in 
this part. 



I 



2. 



Write two statements of complaint 
about the unit. Each time you 
complain, reward yourself with a 
jelly bean or gum drop of yc u r 
favorite color. 



I 



2. 



i 1 9 
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Think about your definition of 
teaching children to integrate 
language experiences. Turn back 
to page 4 and read your definition 
again. Is it the same or different 
novy? If you have any changes or 
additions, write them on that page. 

What is your response now to your 
def in ition? 



Go back to your se I f -assessment of 
Part III and see hov; your self- 
assessment is the same as or dif- 
ferent from when you started Part II 
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Part lY 





using the process of integration: 

a. from spontaneous activities 

or free-choice time 

b. making your own examples 
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PART IV USING THE PROCESS OF INTEGRATION OF AN EXPERIENCE 



Expectations 

The fourth part of the unit deals 
with: 

1. Using the process of inte- 
gration from spontaneous ac- 
tivities or free-choice 
time. 

2, ' Making your own examples — 

learners using whaf 'they have 
learned to plan, evaluate, 

and try out-their own examples, 
in order to illustrate their 

understanding of teaching 

children to integrate language 

experiences. 



The learner is expected to: 

a . Become acquainted w i tli one 
criterion in Part IV. 

b. Read descriptions of lessons 
w i t h c h i I d r e n . 

c. Plan one lesson for teach- 
ing children tointegrate 
language experiences, using 
three criteria from the unit, 

d. Try out his/her plan (if 
children are available).^ 

e. Present children's work (if 
observation is possible).- 





*Fov advanoed learnepe only. 
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f. Be observed teaching one 
plan (if observation is 
po ss i b I e ) . ^ 

h. Take a posttest. (This 
may be optional, depending 
upon whether your instructor 
or you, if you take the unit 
by yourself, finds it use- 
ful.) The author suggests 
that you wait for one week 
after taking the test and 
then compare your answers 
with the author^s answers 
and rationale and with your 
own pretest. 



For Any Experience in Part I, II, 
III, and Other Examples of Teach- 
ing Children to Integrate Language 
Experiences^^ 



Criterion: 

Children have opportunity to: 

1. Integrate any of the experi- 
ences I isted below with art, 
oral or written language: 

listening to a book being read 
seeing a movie, reading a 
story,- drama, playing in the 
yard, spelling, making music, 
math, science, etc. 

Criteria for Part 11-2 and 3 
are also included in this section 

2. Have a simple focus to express 
themselves individually. 

3. Evaluate an experience for 
themselves. 




3 3 _ 

^^^^/.^^ ^t^s.-.^^ ^ 




^For advanced learners only^ 



"^"^In Part IV ^ a learning experience may begin in any one medium (read- 
. ing or fantasy or movement or math^ etc*) and progress to other 
media* The beginning experience does not have to begin with a 
child^s idea (e.g.j stories written by other authors)^ as long as a 
child is given an opportunity to make his/her own personal response 
; to his/her experience* 
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ASSIGNMENT 25 Using the process of Integration of an experience 

From spontaneous Activities or free-choice Time 



Read the examples on 
pages 156-158. 



the f o I lowing 



Examples of activities using 
the process of integration in this 
unit so far have been carefully 
planned as full learning episodes. 
You may be able to use them as 
take-off points for examples of 
your own. Mot all activities 
uGing the process of integration 
need take a great deal of time. 
Some activities may be for indi- 
viduals during brief periods of 
time, and may come after spon- 
taneous play for free-choice ac- 
tivities; others may be tor groups. 

You may observe children and 
write down a simple description of 
what you see them saying or doing 
during spontaneous play, or free- 
choice time. You may later read 
back to them some of what you have 
written, with their permission. 
Other examples follow: 

1. A child on the playground, 
kicking a ball--practicing, 
tongue pressed to upper lip 
--higher and higher, farther 
and farther each day--an effort 
--accompi i s hment--p r i de . 

To integrate the child's experience 
in the classroom, read these or 
similar instructions to the child, 
slowly, with pauses. 

a. Close your eyes and remember 
the day when you first tried 
to kick your ball. ...then the 
next day,. ..what happened fhe 
next two v/eeks? . . . . now? 

b. On one piece of paper draw a 
picture of yourself kicking 



the ball i'he fJrst day, a pic- 
ture of yourself a few weeks . 
ago, kicking the ball. On a 
second sheet draw a picture of 
you rself today- 

c. Describe each picture and write 

(or tell someone)--or write one 

sentence (e.g., can kick the 
bal I . 



2. A girl, twirling her body 

around the bars--a trick — she 
is agile, lithe, coordinaired 
--a poor student, no interest 
in reading. I asked her to come 
with me in the classroom, to 
choose her favorite color chalk, 
and to use the broad side of it. 
"Draw a picture of yourself 
twirling on the bars." She 
smiled, laughed delightedly, and 
drew a picture loose and free 
(unlike her usualtight, uninte- 
grated, tiny, classroom drawings 
and writing), not co-pied from 
anyone. (She usually copies in 
the classroom, puts herself 
down, not believing that she has 
something different, something 
of her own which is better for 
her because it is hers, her 
material to work with.) I wrote 
her description and she put \f 
on the wall--she can read 
hor words--her words describe 
her movement, her work. 

3. Two children on the playground, 
staring at a wagon wheel, spin- 
ning it between their fingers, 
putting pieces of gravel on 
the wheel and v/ a t c h i n g them 
spin off. I asked the children 
to come into the classroom, 
close" their eyes for a moment, 
and remember how the wagon wheel 
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lookod, as it spun the gravel 
off. Then I asked them to draw 
the motion of that wheel as it 
spun and to describe their 
pictures. As they shared their 
pictures with others, a dis- 
cussion arose about machinery 
and motion. Several went to 
ihe library and brought back 
bookSo Several others began 
looking carefully at moving 
parts of toys, drew the action, 
.and described their drawings. 

4. Two children are painting 

together--a little girl next to 
a I i tt I e boy . ^ 

Boy: "What's your name?" 

Girl: (gives an incorrent name) 
--winks, and turns her 
back. 

Boy: "No, it i s n ' t . . . . Lo v e me 

or hate me?" 

Girl : "Hate you." 



Boy: "Then you want to kill me." 

Girl: "No, I don » t . " (turns 
her back , f I i rts ) 

A play--with words; their script. 
A teacher may read these words 
back to the children. They have 
been the actors. From this they 
may draw pictures of each other-- 
they may learn to read important 
words because they are theirs-- 
"love me, hate me, kill me, name" 
ive words with lots of meani^^ng. 

5. Two children playing with blocks, 
making animal sounds, using 
Cuisenaire rods for dog biscuits 
--dogs and cats.^^ ! asked them 
to close their eyes and think 
about their dogs-and-cats game. 
I asked one to be the cat and the 
other to be the dog. If the ani- 
mals could speak, what would they 
be saying to one another? I asked 
them to make the sounds of the 
dogs and cats. I wrote some of 
what they said and read it back 
to them. 



"^From a Berkeley Follow Through Program^ first grade^ a v ideotape by 
Sally Beckman^ Far West Laboratory ^ 1970. 

*^From a Salt Lake City Follow Through kindergarten^ 1970. 
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ASSIGNMENT 26 Planning your own examples of Integrated 

Language Experience 



1. Think of an example of your own 
that contains the same elements 
as experiences In this unit. 

Your references a re: 

.a. A list of the criteria in 
this unit on page 153 (or 
If you have no classroom, 
write what you would do 
i f you had one ) . 
b. Examples which meet cri- 

terla and examples which do 



not meet criteria for Part 
on page 26 and Parts M and 
Ml on page 165. 

c. "Listening Walk," "Balloon 
Fantasy," "Book of Ch II - 
dren and Their Families," 
"Spontaneous Activities." 

d. Examples listed in the 
initial self -assess me nts 
on pages 64 , 113. 

e. Resource booklet for addi- 
tional Ideas for plans, If 
you wou I d I I ke . 



2. V/rlte or speak into the tape 
recorder a plan with steps you 
will use. As an introduction 
to you r plan, write: 

Your purpose: 

what language skills you are 
tea ch i ng , 

what criteria you are using, 
what materials you will use. 



Then write: 

what you will say and do, 
what children will do. 
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Evaluation of Assignment 26, Pfan 1 



fill out your learner portion of 
this sheet before giving to In- 
:tructor with your plan at the end 
of Part IV. 

To Be Fi I led Out by the Learner 



Criteria the learner thinks were 
used in the plan (from Parts I, 
11, 111. or IV) 



Cr i te r i a 
Parts I . 



used 
II. I 



I n 
I I 



the 

, o r 



p I an 
IV) 



( f rom 



To Be -liiea Out oy the Instructor 



Criteria the instructor thinks 
were used in the plan (from Parts 
I, II, III or IV) 



Criteria the instructor thinks 
were not used in the plan (from 
Parts I , II, III or IV) 



In case of disagreement, learner 
ask the, instructor to clarify and 
make suggestions for how to meet 
c r f te i a , it willing. 



Instructor check here if learner 
used at least th ree cr i ter i a from 
Part I, II, III or IV, in this 
plan. YES □ NO □ 
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ASSIGNMENT 27 Follow-up 

l« Based on the initial plan you 
have just made, write or tape- 
record a plan for follow-up 
using pre-reading or reading 
skills. Include three criteria 
from the unit. 
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Evaluation of Assignment 27, Plan I 



Fill out your learner portion of 
this sheet before giving to in- 
structor with your plan at the end 
of Part IV. 

ToBe Filled Out by the Learner 



Criteria the learner thinks were 
used in the plan (from Parts I, 
I 1 , 1 I I or I V) 



Criteria 
not used 



the I earner 
in the plan 
I or IV). 



thinks were 
(from Parts 



To' Be Pi Med Out by the Instructor 



Criteria the instructor thinks | Criteria the instructor 
were used in the plan 
I , M , III or IV) 



( f rom Pa rt s 



thinks 



were not 
Pa rts I . 



used in 



the plan 
or IV) 



(from 



In case of disagreement, learner 
ask the instructor to clarify and 
make suggestions for how to meet 
cr i ter i a , if willing. 



Instructor check here if learner 
used at least three criteria from 
Part I , II, I I I or I V i n th i s 
plan. YES □ NO □ 
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Some Specific Criheria for an 
i ntegrated Language Exper i ence 

Part I — Listening 

Children have opporrunily to: 

1. Integrate listening with read- 
ing, art, oral and written lan- 
guage. 

2. Relate listening skills to 
their own personal experience 
on field trips. 

3. Experiment with and distinguish 
between sounds they make (for 
read i ng ) . 

4o Observe teacher writing some 
symbols for sounds they make-- 
or children write symbols if 
they are able. 



oral and written language. 
Criteria 2 and 3 from Part II. 



For Any Experiences In Parts I, 
II, III, and Other Examples of 
Teaching Children to Integrate 
Language Experiences 



Children have opportunity to: 

I. Integrate any of the experi- 
ences I isted below with art, 
oral or written language: 

listening to a book being read, 
seeing a movie, reading a story, 
drama, playing in the yard, 
spelling, making music, math, 
sc i en ce , 



Part II — Fantasy and Movement 

Children have opportunity to: 

1. Integrate fantasy and movement 
with art, reading, oral and 

wr i tten I anguage. 

2. Have simple focus to express 
them se Ives individually. 

3. Evaluate an experience Por 
themselves (what did they like 
and/or not I i ke? ) . 



Criteria 2 and 3 from Part II. 



No he : 

In Part IV 
may begin 

i ng or fan 
mat h , etc o 
med i a . Th 
does not h 
child's id 
by other a 
child is g 
make h i s/ h 
to his/her 



, a learning experience 
in any one medium (read- 
ta sy or movement or 
) and progress to other 
e beginning experience 
ave to beg in with a 
ea (e.g., stories written 
uthors ) , as I ong a s a 
iven an opportunity to 
er own personal response 
experience. 



Examples of Criteria 



Or: What is similar in their 
experience? 
What is d i f f erent ? 

Fantasy, movement, art — integrated 
D^..« III Rii ^« ^ ^\\\^ reading, writing, oral 

Part III— IVIemory of Past Experience language. 

Children have opportunity to: 



I.. Integrate memory of past 

experience with art, reading. 



Memory of past experience — inte- 
grated with art, reading, oral 
writing, oral language. 
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Examples of teaching children l*o 
integrate language experiences (e.g., 
rocding integrated with art, oral 
and written language). 

I. Experiences in one area of 
language are integrated with 
some other aspects of language. 

Examples Meeting Criteria 

Explore same idea in several media 
o n e d a y o 

a. Children move like their 
favorite animal. Then they 
drav/ a picture of themselves 
moving like their animal. 
They tel I or write how they 
moved . 

b. Children draw a picture of 
their favorite or least 
favorite character from 

a story that they have read 
or has been read to them. 
They tell or write about 
their character or their 
drawing. 

Instructions in one mediumone 
day, expanded and fol lowed up in 
another* media the next day. 

a. Continuation and Extension 
of 1 . 

The following day children 
make the sound their animal 
would make. They learn 
symbols for initial sounds 
they have made (or words). 
They meet with 'a friend, 
make their sound to the 
friend, and have thie friend 
guess what animal made that 
sound , 



One child teaches the symbol 
for his initial sound to 
the f r i end . 

b. Continuation and Extension of 
2.a . 

The following day teacher 
reads what children have 
dictated or written and 
puts on a tape recorder. 
Children listen to tape, 
following along with printed 
script. A day later, chil- 
dren act out story, using 
characters they have chosen. 
Each child says one word 
about his/her character. 
The teacher writes that 
word on a card and child 
keeps it in a word bank. 
One child teaches his 
word to another child. 

Or: Ask children to talk 
about or write how the 
character they chose is 
like them and hovj that 
character is different 
from t hem . 



Instructions in one medium one. 
day--child uses skills by inte- 
grating in other media a week or 
more later (e.g., teacher presents 
a sound with a symbol one day, 
child makes that sound and iden- 
tifies with symbol another day 
in his dictated story). 

a. Children find a picture of 
their animal in a book. 

Or: Find symbol for sound he 
has made previously. Circle 
symbols within a sentence in 
a book or within a word a 
child says. 

b. Children identify their words 
in a book or a story, or on a 
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s\(]n at cj later date. 

Or: Teacher reads another 
' 'story and asks children to 
listen for words they have 
heard before . 

Or: Plays a word game with 
words they have used (like 
I otto, etc • ) . 



Examples Not Meeting Criteria 



Language arts are taught separate- 
ly. There is no work to help a 
child assimilate skills or experi- 
ence.^ After a child finishes one 
activity he goes on to another un- 
related one. There is no follow- 
up.^ There is no use of another 
medium. 

a. Children move like their 
favorite animal and 
dance an animal circus 
toget he r . 

b. Children are in a group 
reading orally with a 
teacher, teacher is reading 
to children, or they are sit- 
ting at a listening center 
hearing a record. When they 
are finished, they go to a 
group for. spelling or make 

p I aydough shapes. 

c. Children read a story about 
a f a i ry tale or monster 
characters. They talk about 
what they have read for 
awhile. Then they listen to 
records unrelated to what 
they have read . 

d. Children look at pictures 
of animals. They learn 
names of animals. Then 
color in their coloring 
books. 



/!. Children are given simple focus 
express themselves individually 

Examples Meeting Criteria 



a. Teacher or teaching assistant 
shows picture of a circus and 
says, ^'Talk about or write 
what you would be in the 
circub if you could be there.' 

b. ^'Talk or write about what 
you I i ke and don ' t I i ke 
about your picture.'* 

c. Teacher or teaching assis- 
tant shows photog ra phs in 

a magazine and says: **Talk 
or write what seems similar 
to you in this photograph? 
What is d i f f erent?" 

d. "Talk or write about your- 
self walking in the rain. 
What happened as you walked?" 

e. "Describe raindrops as they 
look on the window." 

f. "Imagine you are a balloon. 
How would you move? Show 
how you would move. Draw 
your balloon as it moved." 

g . "If you a re not w i I I i ng to 
talk or write about this, 
talk or wrii-e about what 
you would rather be doing 
now, i f you had a cho ice. " 



Examples Not Meeting Criteria 



Teacher or teaching assistant 
g i ves I i tt I e or no focus. 

a. "Tel I about your picture. 
Wr-ite about the rain. Draw 
whatever you want." 
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Teachor or teaching ass I est ant 
quickly gives rn..)ny foci or d I rec- 
ti oris in rj single lesson. 

b. 'Miere are some vegetables. 
Which ones do you like? What 
color are the vegetables? 
Smell them. How do they 
grow? Feel them. Taste them 
Would you be Miss Cauliflower 
Miss Broccoli, Mr. Squash. 
Draw the three vegetables." 

Or: After reading a story: 
"Who was Billy? Who did he 
play with? Say what happened 
when he met the postman. What 
did his mother do about what 
happened when he came home?" 

Toacher or teaching assistant 
gives focus so that all work is 
the same or away from child's 
own self --expression. 

c. "Everyone make a snowman 
that looks like "the one 
in the book or like the 
teacher ' s . " 



3. Children have opportunity to 
evaluate an experience for 



thorn SG Ives. 

Examples meeting criteria 



a. Ask what is similar in their 
experience and what is dif- 
ferent? (Child may see how 
he/she and his/her situai'ion 
is the same as and different 
from others.) 

b. Ask what a child likes and 
doesn't like in an experience. 
(The experience becomes 
clearer to the child so he 

is able to make decisions 
based on what is pleasing to 
hifn and what is not.) 

Examples not meeting criteria 

Teacher or teaching assistant 
gives no opportunity for a child 
to say what he I ikes or does not 
like, or say what is similar in 
his experience and what is differ- 
ent. At the end of an experience, 
child goes on to -another activity 
without evaluation. 
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ASSIGNMENT 28 Observation* 



Obi^er va t ion 1 

1. When you are ready (give your- 
self- one to two weeks), ask 
your instructor to come and 
observe you teaching your 
example or follow-up of inte- 
gration of a child's experience 
in language arts. (Whether or 
noh this observation takes place 
Is to be decided by instructor 
and you . ) 



. After teaching your example 
or follow-up, write or speak 
into a tape recorder a 
description of what you did, 
and what children said or 
dido Keep a copy of chil- 
dren's words and/or work. 



'For advanced learners only. 
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3. For' your own evo I uat I on write: 

0. How you felt- jbout being 
observed. 



b. One thing you liked about 
your lesson. 



c. One thing you did not like. 



d. One thing you would extend 
or change, if a ny . 
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Observation 2 ' 



rp Be Filled Out by the Learner 



Criteria the learner thinks were 
used In the example observed from 
Parts I , II, III IV, 



Criteria the learner thinks were 
not used In the example observed 
from Parts I , II, | I | , | v. 



To Be Fi I led Out by the Instructor 



Criteria the instructor thinks 
were used in the example observed 



f rom Pa rt s I , II, III 



I V 



Criteria the instructor thinks 
were not used in the example ob- 



served from Parts I 



I I 



Ml, IV. 



If there is a disagreement ask 
instructor for suggestions on how 
to meet criteria, if willing. 



Instructor check here if learner " 
used at least three criteria from 
Part I , I I, I I I or IV in this 
plan. 

YES □ NOD 



'^For advanced learners only. 
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1 . I f you are wi I I i ng ,....read or 
tell to the instructor one 
thing you liked about your 
lesson, one thing you didn't 
like, one thing you would 
extend or change (from page 
168) . 

2. Ask your Instructor If he/she 
is willing to share one thing 
he/she I iked, one extension 
or suggestion for change, if 
any . 
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Learner's Record - Part iV 



.When you are ready, ask your instructor to review your assign- 
ments, in Part IV. These are also to include work done, by 
children (if you have taught in the classroom). Your 
instructor will fill out this form. 

Level I 

(For learners who have written plans but who do not have a 
classroom or have not tried their plans In a classroom.) 



a. Learner has completed and passed, using 
criteria from Parts II and III. 

b. Learner has completed and passed one follow- 
up plan. 

c. Learner has attended two-thirds of all workshops 
given in Part III (number depends on instructor 
— may be just one workshop). 

d. Learner has participated or observed (taking 
notes in two-thirds of workshops attended. 

e. Learner has completed two-thirds of self- 
assessment assignments. v.;; ■ 



YES NO 



Level I I I ---^ • 

(For learners who try plans in the classroom, using their own 
examples with criteria from the unit. These learners are to 
be scored in Level I as well as Level III.) 

a. Learner has tried one plan, using own examples. 

b. Learner has tried one follow-up plan, using own 
example. 

c. Children's work has been presented, showing use 

of at least three criteria i.n each plan. 



Learner has passed Part IV using criteria at Level (I, II, III) 



If you have not passed criteria in Part IV, go gack and work 
through it again. Ask for help from another learner, refer 
to resource booklet, or try another unit. Write your response 
to this direction. What did you like or not like? 
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ASSIGNMENT 29 Integration of expectations, celebration 



Final Ass i gnmen t 

1. Your expectations: 

a. Write one thing you like 
about the unit that you 
expected . 



b. Write one thing you liked 
about the unit that you 
didn't expect . 



V/rite one thing you didn't 
I i ke that you expected o 



Write one thing you didn't 
I ike that you didn't expect, 



Or: Draw a picture of what you 
would like to do to the person 
who designed this unit,^ 



'^This assignment is from a lesson plan developed in summer schools 
at the Institute for Creative and Artistic Development . I have 
also used this assignment in ^^Language Experience** Vol. 1^ FVIL^ 
1970^ and Natividad DeAnda has used it in his learning unit^ 
Helping Children Develop Healthy Self --Concepts ^ FWL^ 2974. 
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2 . VJ i I I you go on? 



ERIC 



a« Do you plan to continue 
what you have learned in 
this unit, during the next 
nine months ? 

YESD . NOD 



If so, write three ideas 
you plan to continue. 



1 . 



2. 



3. 



How often do you plan to have 
activities that have a focus 
on teaching children to inte- 
grate language experiences? 
Check which one is realistic 
for you. 

(1) more than once per day 

(2) once every day or two 
{3)onceperweek 

(4) once every other week 

(5) once per month 

( 6 ) never aga i n 
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Think about a celebration you 
would like to have upon completing 
this unit. If you are willing, 
ask if another class member (or 
more) would like to celebrate with 
you . 



Write what you will do to cele- 
brate. 
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Learner's Resource Booklet 




Louise Bon n ev^ t rai n e )'* 



Part I 
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This is a resource booklet for 
learners. It may be useful as 
learners begin to write plans and 
modify examples for their class- 
rooms at various age levels. 
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PART I Listening integrated with other language arts 



The following examples of I n- 
tegrdted listening experiences are 
written by orogram a d v i so r s , s t u - 
dents, teachers, and teaching as- 
sistants after being participants 
in the "Listening Walk" workshop 
and reading examples in the unit. 
These people took part in prelim- 
inary field tests of this unit. 
The lessons have been modified 
for children of various ages. 



1. Preparation for Listening 

2. Sounds of Animals 

3. Animals Talking to One Another 

4. Sound of Sand Dropping in a 
Bucket 

5. Integration After Listening to 
Records 

6. Integration of Sounds Outside 

Examp I e 1 -a Preparation for Listening 

( 3-5 yea r olds) 



"Use tape recorder to re- 
cord different sounds to 
see If children can recog- 
nize them--sounds such as 
a car horn honking, a 
whistle, sound of water 
running, sound of foot- 
steps, sounds of brushing 
teeth, sounds of different 
animals such as the dog 
bark, cat neow, rooster 
crowing." (Ruby Morgan 
and Dorothy Adams, students 
at Merritt College, Oakland, 
Cal if . ) 



( 3-5 yea r olds) 



"The children were given di- 
rections to listen without 
ma king a sound for a couple of 
minutes. They were then asked 
what noise they heard oui'side. 
At that time they did hear 
sirens, so I usee that sound 
and asked them to make figures 
in the sand of the sound, 
either by using their feet or 
hands or a twig. Most of the 
children made large circles 
(spirals) and enjoyed making 
the figures in the sand." 
(Barbara Shaw, student director 
of Preschool, Oakland, Calif., 
written for a class at Merritt 
Co I I ege. ) 



(3-5 year o 



"I read a story about farm 
animals, then I used -oictures 
of farm animals....! divided 
the children into two groups. 
Group 1 (showed) the pictures 
and Group 2 suppi led fhe 
sounds (of the animals). Then 
each took turns looking in the 
mirror at the shape of his 
mouth when he made the sound." 
(Mae Wilson, teaching assistant 
--Preschool, Oakland, Calif., 
written for a class at Merritt 
Col lege. ) 



Example i-b Listening Experience 



I'/ r i t e out a plan for a I i t e n - 
ing experience you '/.'ill try with 
children. Write the steos you 
will use. (This may be .i n ex a - 
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pie which has been presented in 
this unit or one supplied by your 
instructor; It may also be an 
adaptation you have made, so long 
as you have used four criteria.) 



> will repeat what was first 
wh i sper ed . 

4. Each child will have a turn to 
pass the message. 



Telephone Whispering Game 

(5-8 yea r olds) 



Criteria 

1. Children have opportunity to 
relate listening to own ex- 
perience on field trips, in 
classroom (listening games in 
c I a ss room ) . 

2. Children have opportunity to 
experiment with and distinguish 
between sounds and words they 
prod uce . 



Steps 

1. Divide class into three groups* 
--seven children in each group 
with one teach.er. 

2. One group will whisper sounds, 
one will whisper words, and one 
will whisper short sentences or 
a few words. 

3. Eachgroup will say what came 
out of whispering game, then 



After your plan is complete and 
has been used, evaluate: 

1, What was useful to you and 
c h i I d re n ? 

They were able to sit quietly 
and learn to concentrate on 
what they heard. They learned 
to repeat what was whispered. 
They were able to use own imag- 
ination for own sounds. 



2. What was not useful? Why? 

"We had three groups going 
at one time in room and some 
children could not concentrate 
on own g ro u p . 



3. What would you change, if you 
tried the example again? 

'*Not play right before lunch. 
Not let one child participate 
because he is unable to sit 
still long enough to make it 
a meaningful experience." 
(Vickie Gomez,. Valora Farmes, 
Susana Casias, Salt Lake City 
Follow Through Prog ram.) 
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Exarnp I e 2-a Sounds of Afiimals 



( 3-5 yea r olds) 



"I had the children choose an 
animal that they like best and had 
them tell the sound it makes. Then 
I had them dravy a picture of the 
animal and/or the sound." For some 
results see the following, 
(Raydean Akins, teaching assistant, 
Ea Gt Cou nty " " " 
Ca I i f . ) 



Head Start, Antioch 



cc 
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Examp 1 e 2 -b 



( 5-7 yea r olds) 



Criteria 

1. Children have opportuajty to 
relate listening to their own 
experiences on field trips. 

2. Children are asked to listen 
for 5ounds--an ima I and others 
that they hear while at the 
zoo . 

3. Back in the classroom the next 
day, the children are asked to 
think of their favorite animal 
and the sound it makes. They 
produce the sound and other 



children attempt to guess the 
identity of the animal, or th 
child tells the name of the 
animal. 

4. An experience chart is made 
with input from the children 
who pa rt i c i pa t e : 

A came I says. 



A bea r goes , 



(Use the children's choiceof 
animals, the children's ideas 
for sounds, written in their 
exact I anguage. ) 
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Animal Sounds at the Zoo 

The monkey said, "Oo-oo-As-aa ! " 
(Suzy Bel I ) 

The tiger says, "Kah-ahp!^» 
(Leona Fakatoufitita) 

The bear'went, "Rrr-ar!" 
(Jul i u s Arms ) 



(Roosevelt School, Tacoma, 
Washington, after a workshop on 
listening by Fannie Smith, program 
advisor. Follow Through.) 



Example 7~c Follow-Up to a Zoo or 
Animal Experience 



( 5-5 year olds) 



5. Children who choose to do so 
. may draw or paint a picture 
■[ of their favorite animal and 
write about the sound It makes 



Team K/1 st: 
Carol Troxel 
J ea n Verza I 



Betty Carter 
Pi I i Wo I fe 



"On another day, during group time, 
the teacher and a small group of 
children do dramatic play. Example 
'If you could be one of the animals 
at the zoo, which one would you 
be?' Child: - M would spray water 
on Michael like the elephant did."* 
(Head Start, Tacoma, Wash., after 
a workshop by Fannie Smith, program 
advisor.) 




Or seme P^of>i^ 




"If you were an Animal what 
would you be? What would 
you do?" 



4 years 
fr om . 



Mark^ Barbara Taylor^ 
kindergarten teacher . 
Oakland Public Schools ^ 
Calif. 
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I xcirup I o ; Animals talking to one another 



('3-8 year old-:;) 

•M'ut 'A' 'a' on tho bo^'j rd. I namo 
i lif) loltor and oay hho ncime...'A' 
sdy.'j many •^;ound':i. Todoy ho can 
cjniy say 'a.' (Demonstrate short 
'tj' sound in cat...Rolo play. 

Ilavo ol'hor children ^alk "io animal 
with I" ho animal only respond in fj 
w i t li the ' a ' scj u n d . " 
(Joyco l.irif], procjram advisor, 
Lebanon, New Hampshire.) 

Or: "'iny to the children, M-antasy 
you arc an ^animal v/ho can only 



s a.yr; ' a . ' Draw < j p i c I" u r e of an 
animdl making that sound. Meet 
w i I h an animal f r' i en d a n d show 
your drawings Io one a no T he r . - 
(Marfjot Biestman, see i I I u'> tr-at i on 
on f o I I f) w i n c] p a e . ) 

" . . . Mow t a Ik in ' <j ' I <j n qu aq o . . . o I I 

y o u c tj n say is ' a a a a fi n . j da ' — I o u d 
a nd so ft, long and s ho r t , hi q h a n d 
I ow . " 

(Geno [ierry, program advisor^, '/all 
Lake City, Utah . ) 
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Examp le 4 Sound of Sand dropping in a Bucket 



( 3-5 year olds) 



"Here I let sand sift through my 
fingers. First 1 let It fall on 
the sand in the sandbox, then on 
a pan, then a plastic animal, then 
on a bucket bottom, I asked the 
children to do it also; then I 
asked them which sound they liked 
best, and to please draw the sound 



they I I ked best. 

These are the results (see Illu- 
stration, next page) and i think 
they're just beautiful!" 
(Raydean Akins, teaching assistant. 
East County Head Start, Antioch, 
Ca I i f , ) 




The- 5 ^A^^ ^/f /^c^ a 
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Example 5-a Integration after Listening to Records 



( 3-5 year olds) 



Mate rials: 
Cassette player 
Cas sett e ta pe 

Five books to go with tapes ("The 
Devel Wind" and "The Disaster 
Area") 

Earphones 

Crayons 

1 1 e w s p r i n t 

Pro ce du re 

"Have children sit at a table and 
place earphones on children's 



heads. Give two children one book. 
They take turns holding and turn- 
ing the pages of the book. Turn on 
tape recorder and children listen 
to directions given on tape. They 
turn pages by listening to clunk 
sound on tape . 

(After the tape is finished) the 
children make sounds with their 
mouths of the sounds they hear 
from the tape--wind and ghost 
sounds. Give them paper and 
crayons. Children draw pictures 
of what they heard on the tape. 
Looking at i'he drawings one can 
see letters." (See illustrations 
onfoiiov.ingpages.) 
( ry Negrete , teacher, East 
County Head Start, Antioch, 
Ca I i f . ) 
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Example 5~b Listening to Records 



( 5-8 yea r olds) 
Criterion 

1 • L i sten i ng • exper i ences are in- 
tegrated with some aspects 
of language, art reading. 

Steps 

1. ''Have ta pe . r ecorde r set out 

with children's voices on it-- 
singing, reading, individual 



talking about what animal they 
wou Id I i ke to be. 

2. Follow up tape recorder--by 
having children paint -a pic- 
ture of what animal they'would 
like to be, and then write 
down what they said on the 
tape." 

(Vickie Gomez, Valora Fames, 
and Susana Casias, Salt Lake 
City, Follow Through.) 



Example 6 . l?)tegration of Sounds outside 

(Grades 2 & 3) 



"Mate rials: 
Tape recorder 
Casoette tap*=^ 
Pen c i I s 
Lined pa pe r 

Large pieces of blank newsprint 
La rg e crayons 

1. Four children will be chosen to 
go outdoors and record outdoor 
sounds. 

2. These four children wMi share 
their tape with four oiher 
children. The children hear- 



ing the tape will write down 
the names of the objects they 
think are making the sounds. 

3. The children who made the tape 
will tell the others what the 
sounds reallyare. 

4. Each of the eight children 
will draw his favorite sound 
and the sound he I iked least. 

5. Each child will write a sen- 
tence about (first) his/her 
favorite sound and (second) 
the sound he/she disliked most. 
iSee \ I lustrations on fol low- 

i ng pages. ) 

6. The children will share their 
papers. 
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Ski I I s: 
I i sten I ng 

running a tape recorder 

sp e I I ing 

art 

f ee I i ngs--def i n i ng them 

working in a group and sharing 
w i th i t ^ 



writting--sentence format ion 
punctua t i on 
' ca p i ta 1 .1 za t i on 
peer 1'utoring 
respons i b i I i ty " 



(Linda Kay Mock, teacher, Roosevelt 
School, Tacoma, Wash. Fannie Smith, 
program adv i sor , ) 







A Sound I Liked Outside 

by a 3 1/2 year old, Florence 
Robinson, preschool teacher, 
Oakland, Calif. 
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Leaser ^/ ^^^"^ 'i'^^ ■^''"^ 




2 0 3i> £ 37 street 
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A Sound I Heard at, Home 

3 years, Rayden Akins, teaching assistayit 



The following plans were writ- 
ten and evaluated by Gene Berry 
program advisor. Salt Lake City^ 
Utah, as part of a preliminary 
• lel d test of th i s unit. The 
plans were tried in the classroom. 
The author has chosen these plans 
as excel. lent examples of modifi- 
cations for a classroom, beginning 
with what the children are famil- 
iar with (in thei r I anguaae and 



reading) already in the classroom 
and introducing listening inte- 
grated with other language arts. 

"I asked Virginia El I ison, third 
grade, J ef f erson Schoo I , if | could 
try the I i ste n i hg I e s son s with her 
children. I would give her my 
plans and she would critique them 
--her comments are in the marains " 
(Margot Biestman) 



i d9 
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Listening Experience 



PI fin 



Write out a plan for a listening unit or one supplied by your train' 

experience) you will try with chii- er; it may also be an adaptation 

dren. Wrte the steps you will you have made, so long as you have 

use. (This may be an- example used four criteria.) 

C'hMuiA^. . ^\Zi<LJi^i ^d^^i 
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fter your Plan 1 is complete and 
as been used, evaluate: 

. What was useful to you and 
children? 




What was not . useful? Why? X^^OM^ \^ £^f^-^ • 



<onW)!kAi^ fAHA^thp (Idrra^^TiL^ 




What would you change, if you 
tried the example again? 



LOditicLi (yydj^ ooa^ Za cOinL uKdc^ tAi^ 
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Plan ? i_ cy^ftJji^yK>l^^-' 

a^ft^i^^-u^f ^^^^^^ 

Write down the next plan you will 
try with children. Write the 
step s you will use. 

(See Plan 1 ) 

w. ^ 

B th-'f^ /tt^'^ Hiatal A. i^Auh^ .o7id^'d:LD ou^ 
204 \^<L tyu.'yi^ cc^L^L.t^... j^/t^r ,.^.r-^s\ ^MuStT^^ 
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After using your second plan, 
eva luate: 



1. What was most important to you 
and children? Why? 



I. What was least important? Why? 

(Jul. ^t^)7t: /:}H^^t^, 

RESOURCE BOOKLET PART OME 205 



Write clown another plan you will 
try with children. Write the 
steps you will use. 




^ tmd^'' ^ 
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fter using your third plan, ^/'^/^'^ 
va I uate : 



V''iat was similar to lessons 1 
and 2? 




Jz 

What was different? . . . , 

^^^^^^^^^ CKhA>0 ^j)^Uf^/0tO^ 

What are you able to do now in 
your teach i ng ; that you couldn't 
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Plan 4 



Write down zi plan you v/ i I I try 
with children. Write the steps 
you will use. 




4 U^^rr)a^^fO^^ 






o>o^^ ^/^/Uiju^ (^i:ia^ uk^"^^ i 
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ter using Plan 4, evaluate: 



What d i d you like in this 
I es so n ? 



What didn't you I i ke? 



■ tc'&i/M. tJ-JL. ^ -A^/^ ^HH^yL. K>t^^lZ^ ^^2lZ> 
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Plan 5 (optional ) CUoptoIuhiy d^'^G \/o^-)}MrL-^ 0J<JlII^(^7^ f 
Write down a plan you will try OJi/^juA^l.j 

with chi ldren. Write the steos ^■^^'^^^^ ''^^^^'-^ ^ 



le steps 
you will use. 



^ io-cdy (ycjL\ Jv-i^di^ c}~ka OuA^ Xi-h^ 
(TAJ oC'OJik. _ aicH^^' '0 ■iru.^iuti<3 ck^ u](iMi ia<Jl^ 
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After that plan has been used, 
eva I uate : (opt I ona I ) 



1. Write what 1-3 children are 
able to do that they could not 
do before. 



2. Write one way 1-3 children are 
the same as they were before. 

' '''' ^^^^'^ /n^>t C^^-rrip^ot^ 

3. Write one way 1-3 children are 
different from before. 

— Q/nJU (hH^ ujild CoocLoMij ^^^n44<^ tijLJ 
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Plan 5 



Writo down ci plan yoj w[ll try 
with chMdren. \1r\-le I" he steps 
yo u w ill use. 



^^^^^yyPUy ^-^u2^<lJ ^C^^i<X^ ^t<::i^M^-2^cy/&<^ 
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Part II 

FANTASY AND MOVEMENT INTEGRATED WITH 
ART, READING, ORAL OR WRITTEN LANGUAGE 



171 
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Example 1-a Preparations to Balloon Fantasy 



(3-8 year olds) 



"One prepa ratory exper I ence for 
the Balloon Fantasy will be to 
blow up and play with bal loons 
..••The follow -up will be to take 
pictures of each child with their 



ba I I oon ..,.( photographs will be 
shown after Balloon Fantasy ex- 
perience, see page 220)." 
(Flora Weggeland, program advisor 
Sal t La ke C I ty, Utah . ) 



Examp I e 1 -b 

( 3-8 yea r o I ds ) 
"Instead of playing with balloons, another day." 

children could blow soap bubbles (Fannie Smith, program advisor, 

and describe them. Then have a Tacoma, Wash.) 

fantasy of blowing the soap bubbles 



Examp I e 2-a Modification of Balloon Fantasy 



( 3-5 year olds) 

"After moving like your balloon 
and watching your balloon and 
watching your friends, draw a pic- 
ture of your balloon and your 
friend^s balloon. For follow-up. 



see page 220 . " 

(Dessie Bennett, teacher, Emma 
Muldrow, teaching assistant. Con- 
certed Services Project, Pitts- 
burg , Ca I i f . ) 
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Examp I e 2-b 



(7-8 year olds) 



Ma te r i a Is: 
Crayons 
Newsp r I nt 

Proced u re : 

1. "Think about being at a party. 
Someone gives you a balloon. 
Blow up your bal loon. Show 
with your arms how large or 
smal I it is. Now show us how 
you would play with your bal- 
loon." 

2. "Draw a picture of your bal- 



loon . " Each child will be 
given a sheet of newsprint 
and crayons. 

3. "Write one or two statements 
about your bal loon." (The 
word statement may have to b=^ 
explained to some.) "Use 
descriptive words such as ad- 
jectives in your sentences." 

4. "Share your pictures and state- 
ments with one another." The 
children will share their papers 
as they are wi I I ing to do so. 

5. "Underline the ad j ect i ve s ■ 1 n 
your sentences. " 



7 



U'^yJixj-^ /On^.'^ n^curyTiiy ^ls^' 
AYi.--cj c^.-te^ M(5l^^zyyu 

u 



Writing from Balloon Fantasy, Jean McMillan, teacher. Salt Lake 
City Follow Through. 
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Skills: 

fantasizing 

size relationships 

drawing 

abstract to concrete 
w r 1 1 i , 1 g 

types of sentences--sta tements 



parts of speech--ad ject i ves 
punctua t i on 
capita! i za t i on 
oral exp ress ion 
vocabu I ary 

(Linda Kay Mock, teacher, Roosevelt 
School, Tacoma, Wash. Fannie Smith, 
Program Adv i sor . ) 




JLA^ Akjc 

-Aw ^^^^ ^S-^^riXy^^ Cx/v./t?U 
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Examp I e 2-c 



( 5-7 year olds) 



'M used the Balloon Fantasy experi- 
ence with my children. I worked 
with about 8 children at a time, 
taking them to the activity room 
on separate days. 

With one group we fantasized-- 
'Pretend you are a ba II oon ' . . . . the 
children, if they were willing, 
showed their bal loon by moving in 
space. 

With the other group, I played 
' Dance-A-Sto ry ' — Balloons by RCA. 
The children participated in Dance- 



A-Story, then fantasized about 
their stories with the group later 
in the day. 

I recorded the balloon stories and 
wrote them up in a book to be 
placed near the tape. Several chil 
dren after listening to the balloon 
stories chose a word from their 
story--i I lustrated it and dic- 
tated more stories." (For fol low- 
up, seepage22 2.) 
(Geri Wi I I iams, kindergarten 
teacher. Follow Through Program, 
Lebanon , N , H • ) 



Example 3-a Foiiow-up examples 

( 4-7 yea r olds) 



a. Fdl low-Up to Preparation 1 -a 
by Flora Weggeland Cpage 215) 
"After the 'Fantasy' experience 
is completed, the photographs 
of the children with their 
balloons will be give to each 
child. They will be asked to 
describe themselves in the 



picture and to remember how 
they felt. 

They will be asked to write 
what is the same in the photo- 
graph and what is different 
now. Descriptive words will 
be added to their word banks." 
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Example 3-b Follow-Up to Modifi- 
cation 2-a by Dessie Bennett and 
Emma Mu I drow ( page 215). 



(3-5 year olds) 



"A beginning Math Lesson: 
Ask the children to show 
their pictures to their 
friend and say which was 
their balloon, which was 
their friend's. 

Talk about which one was bigger. 



Examp I e 3-c 

( 3-5 year olds) 



which one was smaller. 

Then the friend shows his/her pic~, 
ture and both children count how 
many balloons there are on one 
picture, then on both pictures. 
Take two balloons away and how many 
are left?" 



"When pictures of balloons are 
up on the wall of the classroom 
--integrate with math and 
relationships, language. Ask 
some of the following as 
children are. looking at the 
pictures: 

Which is the biggest? 

The sma ll-est ? 

How many are red ones? 



How many balloons are alone in a* 
picture? 

In the group of balloons, which 
onewouldyoube? 

which would be your friend? 
if it were your family, which 
wou I d you be ? 
brother, sister, etc.? 

(Class members, Merritt Coll ege , 
Oak I and , Calif.) 
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Example 3-d FollOW-up tO Modification 2-C by r-;eri Williams (page 220) 



(5-7 year o hi s ) 



"I found a book called The 
Mag i c Ba I I oon by A . G . Phillips. 
There are no words, only pic- 
tures of a child vyith a red 
balioon which changes into 
fantastic things™ I left the 
book with the i" ape recorder 
and a microphone. Probably 
about 20 children read the 
book into the recorder. Many 
times 3 or 4 children were 
working tog et he r-- b u i I d i ng and 
adding to each other's thoughts 
and ideas. I then left the book 
and the recorded stories for 
children and teachers to enjoy. 
We aiso' had Red Bal loon in the 
library and this was read to 
small groups of children who 
selected it. 

Our next adventure was to go 
to the local Woolvyorth and buy 
a helium-filled balloon. One 
of the children in the rpom 
went to the I ibrary with an 
adult and found out all about 
helium. This particular child 
is very much into factual in- 
formation and a whole new 
avenue was opened up to him 
about how to research. He 
shared his work with the group. 
Each child chose his/her bal- 
loon, tried it out in the 
store. V/e tied postcards to 
the balloons. Each child Pi ad 
written his/her name. V/e, as 
'a group, decided what ques- 
tions to put on the cards. 
They included: Who found the 
bcilloon? Where was it? When? 
What kind of condition? 



We 



earned that bal loons tan- 



gle on windy days, and two 
moms who we re out sho;jp i ng 
were en I i sted to he I p us ou'i 

We all G!njo\'ed our balloons, 
tugging them Mp and down, let- 
ting them be 'friends* wii'h 
one another, running in the 
park, or 5it■^?ng quietly look- 
ing at therr-v Then, one at a 
time whe::''! v<e were ready, we 
let our balloons fly into the 
sky. There was so much sup- 
port to each member of the 
group from others as he let 
his balioon go. There were 
cheers and 'good-by balloons,' 
'see my balloon - how far it 
is,' M ook how I i tt I e it 
lool-;'^,' M wonder if a bird 
runs into it.' There certainly 
seemed to be a spirit of to- 
getherness, and I'm sure the 
balloon experiences wilt be 
long r emem be red . 

When we went back to our class- 
room, some children talked 
about their bal loon, how it 
felt to let it go, why -they 
liked it, what they liked 
about i t . If they did, I 
wrote it down to share with 
them. Some were seeming to 
share the experience with 
thern selves. 

Al I of these^ experiences were 
meaningful to me as a teacher^ 
The children seemed very will- 
ing to share their ideas. I 
sensed an 'OK' feel i ng about 
owning one's idea on some chil-^ 
dr en's part. Each child's idea 
was credited to his own idea. 
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As a result of this experience, 
it seems that Mm more aware 
of using children's work and 
exper i>aces, 'Whether p i ctures , 
clay, feelings or movement, to 
build a new learning experi- 
ence for that child, using the 
information he gives me, ex- 
tending it for his own growth. 



I 'vould I ike to try extending 
the balloon fantasy to another 
I'jntasy and work out some new 
ideas to try. This Is only a 
thinking stage In my head, 
but would like to try some 
motor or machine experience 
th-it mlghf particularly in- 
■ boys." 
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Part III 

MEMORY OF PAST EXPERIENCE INTEGRATED WITH 
ART, READING, ORAL OR WRITTEN LANGUAGE 

1. Examples of use of "Chi I. d re n 
and Their Families" workshop. 
Adaptations for 3-5 year olds. 
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Exarnp I e 1 - a 



( 3-5 yea r olds) 

"I read a story about g ra ndmama ' s 
lap. I asked how many had grand- 
mamas and grandfathers; if they 
were living in the house with 
them; were they very old and if 
they liked or disliked them. Then 
we talked about the other family 
members, where they worked, not 
what kind of work they did. 

Then I asked the'm to draw a pic- 
ture of one member of the f^^^nily 
that they liked best and tell the 



class something about that person. 



P u p o 5 e : 

To give children an opportunity to 
express their feelings and ideas 
about themselves and their families 
through their art work and also 
to expand and build word power." 
(Mae Wilson, assistant teacher, 
Oakland Public Schools, Calif., 
student at Merritt College.) 



Examp I e 1 -b 



'Mst day - look at pictures of 
families. Mcrther, father, sister, 
brother, aun"', grandmother, etc. 
'What do you have in your fami 



7 t 



--Children ra I k over similarities 
and differences. Read books about 
families. 

2nd day - Draw a picture of your 
family and a picture of your best 
friend's family. 'Can you tell 



Example 1 



-c 



•"Chiidren drew pictures of them- 
selves par f icipating in an acti^/- 
ity they particularly (iked during 
t h i s y e a r . " 

(Mary Negrete, teacher. East County 
Head Start, Antioch, Calif.) 



us about your pic-'ure^?^ 



3rd day - Children's pictures 
around room (during 1st, 2nd, 
4th and 5th day). ir^ik ahv^ui 
friend's family is -^he same o; 
different f rem i he i rs . 
(Sharon Schilling, assistant 
Peter Pan Nursery School, Oakland, 
Calif., student at Merritt Colle-'^e.) 



3t d 
how 



•eache r , 
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Examp I e 1 -d 



( 3-5 yea r olds) 



"Drawing about a person in their 
f am i I y , , . , some drew other things*" 
(Mary Negrete) 
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Pcirt IV 

TEACHING LANGUAGE SKILLS IN AN INTEGRATED WAY 

1. Integration from trip to the 3. Stici.y candy and puMinq t.iffy 
bakery--movemen t art, written fantasy / movement, art, oral 
language. language.. 

2. Fantasy experience with zoo 4, Experi',>ncc eating cotton candy 
animals — movement, art, lis- fantasy, art, oral and writ- 
tening, reading, writing. 'anguage. 
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Examp I c 1 Integration of Trip to the Bakery 



( 6-7 year olds) 



"Lexie Anctzak and W i I ma Mijongas 
attended the 'Balloon Fantasy,' 
They had extended their focus on 
movement to a bakery trip. Fol- 
lowing the trip, the children 
moved I Ike the machine they I iked 



best. They drew a picture of 
how they would look if they were 
the machine and acted out 1'he 
movements." 

(Flora Weggeland, program advisor. 
Salt Lake City, Uia'./) 



Examp I e 2 Integrated activities — Fantasy Experience with Zoo animals 



( 6-7 year olds) 



st day - Children are asked to 
move like different zoo animals. 



( 2 ) the mov emen t 
( 3 ) the speed 



a. Walk like an elephant. 
How would elephants run? . 

b. Can you pretend to be a 
monkey? Are they fast, 
slow, I ight or heavy? 

c. How would lions move? Be 
a mad lion; be a happy 
lion. 

d . 0th e r s . 

2nd day - Children are asked to 
close their eyes while sitting 
on the rug and think about how 
it felt to be the animals. 

a. They could use their hands 
to show me the size of 
their animals and the 
movements they made. 

b. The children would discuss 
f ee I i ng s of : 

( 1 ) t h e s i z e 



This could be recorded and chil- 
dren could choose to listen to it. 

3rd day - The children would be 
asked to write story about the 
animal they liked to pretend 
to be best and why and/or draw 
a picture. 

4th day - Trip to zoo - discussion 
and repeat movements. 

5th day - Pictures and stories about 
the zoo and animals in the zoo. 
Clay sculp I'l: ring of animals. 

Game to use: 'Jol ly Butcher 
Boy' - Children act out animals 
and have other children guess 
what they are.** 

LexioAnci'zak 

("Lexie ':said that being aware 

of i*he need to provide integration 

made her planning e a i e r . ) 

Mote from F I o r a W e c\ g eland, program 

a d V i s o o 



1 o' 7 
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rxornp I e 3 Sticky Candy and Pulling Taffy; 

Fantasy, Movement, Art, Oral Language. 



(4-7 year olds) 

''She began talking about good 
things to eat at Christmas. 
She asked the children for thei 
favorite food, and candy was 
mentioned several times. She 
asked them to pretend that 
...they were eating a candy cane 
and their hands were getting 
very sticky. They moved their 
fingers and hands as if they 
were extremely stiff. She 
then asked them if they had 
ever made taffy. Most had and 
the children contributeu ideas 
as to what had to be doie. 
When they got to the pulling 
part, she asked them to pretend 
■'•••othey were pulling a huge gob 
of taffy. They pu-lled and 
pulled, still sitting on the 
floor. She asked them to 



Suggestion for Integrated use of 
art and oral language: 

"Think of yourself at a moment 
you liked or a moment you didn't 
like during the sticky candy or 
pulling taffy or winding yourself 
up In It or getting stuck. Now 
think of a moment you didn't like*, 
Choose one of those moments you 
want to work with iod a y . Draw 
a picture of y o . r s e 1 f at the 
moment you cho^.e. Choose a parl- 
n e r and show your picture and tell 
what moment you chose." 
C Ma rg ot B I e s tma n ). 

183 



pretend t fi a t they c a u g fi t one 
I eg in the taffy, then the 
other I eg. They pret'jnded 
to wind taffy around their 
bodies. 

'Get caught in the taffy. Yr 
are a! I wound up in it. Now 
you are stuck to the floor. 
Stop and i'hink how you are 
going i^o get un-stuck..how 
would you move? Pu I I . . . s t retch 
...try to stand up even tfiough 
you are sticking to the floor.' 
Tfie concentration and effort 
and free movenieni was beauiiful 
(Flora Weggelau, program ad- 
visor. Salt Lake City,' Utah, ' 
from Lexie Anctzak's first-grad 
c'ildren with her sister, a 
movement teacher . ) 
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fx amp I e A Experience eating Cotton Candy 

Fantasy, Art, Oral and Wriiten Language 

(4-8 year olds) 

"I don't like eating cotton candy. 
It's so str^ange. When you eat 
It, it disappears. I would like 
to think of a way of using that 
as an experience to integrate 
with children." 

(Vicenta Daste, student, Merritt 
Co I I ege. ) 



Suggestion: "Ask children to 
think about a tie they had eaten 
cotton candy. What was the expe- 
rience 1 ike for them? Did they 
like that experience or not? 
Ask them to draw a picture of 
themselves eating cothon candy. 



or a picture of the cotton candy 
(for younger ones especially) 
and then dictate or wrMte one 
idea about their picture or what 
they liked or didn't like a bout 
the experience." 
(Margot B i estman ) 



Examp I e 5 Integration of Reading with Art and Writing 

(6-8 year o I ds) 



"After children have read in their 
primers, or library books (either 
in similar or different books 
from one another), ask them to 
think about a part of what they 
read that they I iked or didn't 
like and to draw a picture of 
that part of the story. Then 



ask them to write a sentence or 
the teacher write it for them. 
Ask them to choose one word they 
want to learn to spell and then 
to write that word and teach it 
•"■o th ' I r friend. They may keep the 
two new words they have learned." 
( Margot B i estman ) 
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